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CAREER  AND 

TECHNOLOGY 

STUDIES 


PROGRAM  PHILOSOPHY/RATIONALE 


Through  Career  and  Technology  Studies  (CTS), 
secondary  education  in  Alberta  is  responding  to 
the  many  challenges  of  modern  society,  helping 
young  people  develop  daily  living  skills,  and 
nurturing  a  flexible,  well-qualified  work  force. 

In  Canada's  information  society,  characterized 
by  rapid  change  in  the  social  and  economic 
environment,  students  must  be  confident  in  their 
ability  to  respond  to  change  and  successfully 
meet  the  challenges  they  face  in  their  own 
personal  and  work  lives.  In  particular,  they 
must  make  decisions  about  what  they  will  do 
when  they  finish  high  school.  Many  students 
will  enter  the  work  force,  others  will  continue 
their  education.  All  students  face  the  challenges 
of  growing  independence  and  responsibility,  and 
of  entering  the  highly  competitive  workplace 
and/or  post-secondary  programs. 

Secondary  schools  also  face  challenges.  They 
must  deliver,  on  a  consistent  basis,  high  quality, 
cost-effective  programs  that  students,  parents 
and  community  find  credible  and  relevant. 

CTS  helps  schools  and  students  meet  these 
challenges.  Schools  can  respond  more  efficiently 
and  effectively  to  student  and  community  needs 
and  expectations  by  using  the  opportunities  in 
the  CTS  curriculum  to  design  courses  and  access 
school,  community  and  distance  learning 
resources.  Students  can  develop  the  confidence 
they  need  as  they  move  into  adult  roles  by 
assuming  increased  responsibility  for  their 
learning;  cultivating  their  individual  talents, 


interests  and  abilities;  and  defining  and  acting 
on  their  goals. 

As  an  important  component  of  basic  education  in 
Alberta  secondary  schools,  CTS  promotes 
students'  achievement  by  setting  clear 
expectations  and  recognizing  students'  success. 
Students  in  CTS  develop  competencies — that  is, 
the  knowledge,  skills  and  attitudes  students 
must  demonstrate,  or  what  they  know  and  can 
do. 

These  competencies  can  be  applied  now  and  in 
the  future  as  students  make  a  smooth  transition 
into  adult  roles  in  the  family,  community, 
workplace  and/or  further  education.  To  help 
ensure  this  transition  for  students,  clearly  stated 
expectations  and  standards  have  been  defined 
with  the  assistance  of  teachers,  business  and 
industry  representatives  and  post-secondary 
educators. 

CTS  offers  all  students  important  learning 
opportunities.  Regardless  of  the  particular  area 
of  study  chosen,  students  in  CTS  will: 

•  develop  skills  that  they  can  apply  in  their 
daily  lives  now  and  in  the  future 

•  refine  career-planning  skills 

•  develop  technology-related  skills 

•  enhance  employability  skills 

•  apply  and  reinforce  learnings  developed  in 
other  subject  areas. 
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In  CTS,  students  build  skills  they  can  apply  in 
their  everyday  lives.  For  example,  in  the  CTS 
program,  particularly  at  the  introductory  levels, 
students  have  the  opportunity  to  improve  their 
ability  to  make  sound  consumer  decisions,  and  to 
appreciate  environmental  and  safety 
precautions. 

A  career  encompasses  more  than  activities 
related  to  a  person's  job  or  occupation;  it  involves 
one's  personal  life  in  both  local  and  global 
contexts;  e.g.,  as  a  family  member,  a  friend,  a 
community  volunteer,  a  citizen. 


CAREERS 
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The  integration  of  careers  throughout  the  CTS 
program  helps  students  make  effective  career 
decisions  and  target  their  efforts.  Students  in 
CTS  will  have  the  opportunity  to  expand  their 
knowledge  about  careers,  occupations  and  job 
opportunities  and  the  education  and/or  training 
requirements  involved.  As  well,  they  will 
recognize  the  need  for  lifelong  learning. 

Students  in  CTS  will  have  the  opportunity  to  use 
and  apply  technology  and  systems  effectively 
and  efficiently,  which  involves: 

•  a  decision  regarding  which  processes  and 
procedures  best  suit  the  task  at  hand 

•  the  appropriate  selection  and  skilled  use  of 
the  tools  or  resources  that  are  available 

•  an  assessment  of  and  management  of  the 
impact  the  use  of  the  technology  may  have  on 
themselves,  on  others  and  on  the 
environment. 


Integrated  throughout  CTS  are  employability 
skills,  those  basic  competencies  that  help 
students  develop  their  personal  management 
and  social  skills.  Personal  management  skills 
are  improved  as  students  take  increased 
responsibility  for  their  learning,  design 
innovative  solutions  to  problems  or  challenges, 
and  manage  resources  effectively  and  efficiently. 
Students'  social  skills  improve  through  learning 
experiences  that  require  them  to  work  effectively 
with  others,  demonstrate  teamwork  and 
leadership,  and  maintain  high  standards  in 
safety  and  accountability. 

Further  enhancing  the  employability  skills,  CTS 
reinforces  and  enhances  learnings  developed  in 
core  and  other  complementary  courses.  The 
curriculum  emphasizes,  as  appropriate,  the 
effective  application  of  communication  and 
numeracy  skills. 

Finally,  in  addition  to  the  common  outcomes 
described  above,  those  students  who  focus  on  a 
particular  area  of  study  will  develop  career- 
specific  competencies  that  support  entry  into  the 
workplace  and/or  related  post-secondary 
programs.  Career-specific  competencies  can 
involve  understanding  and  applying  appropriate 
terminology,  processes  and  technologies  related 
to  a  specific  career,  occupation  or  job. 
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GENERAL  LEARNER  EXPECTATIONS 


General  learner  expectations  describe  the  basic 
competencies  that  are  integrated  throughout  the 
CTS  program. 

Within  an  applied  context  that  is  relevant  to 
personal  goals,  aptitudes  and  abilities,  the 
student  in  Career  and  Technology  Studies  will: 

•  demonstrate  the  basic  knowledge,  skills  and 
attitudes  necessary  for  achievement  and 
fulfillment  in  personal  life 

•  develop  an  action  plan  that  relates  personal 
interests,  abilities  and  aptitudes  to  career 
opportunities  and  requirements 

•  use  technology  effectively,  linking  and 
applying  available  tools,  management  and 
processes  to  produce  a  desired  outcome 

•  develop  personal  management  skills  by: 

linking  theory  and  practice,  using 
resources,  tools,  technology  and 
processes  responsibly  and  efficiently 
(managing  learning) 

applying  effective  and  innovative 
decision-making  and  problem-solving 
strategies  in  the  design,  production, 
marketing  and  consumption  of  goods  and 
services  (being  innovative) 

selecting  relevant,  goal-related 
activities,  ranking  them  in  order  of 
importance,  allocating  necessary  time, 
and  preparing  and  following  schedules 
(managing  resources) 


improve  social  interaction  skills  by: 

demonstrating  flexibility  and 
cooperative  work  and  communication 
behaviors  (working  with  others) 

participating  as  a  team  member  by 
working  cooperatively  with  others  and 
contributing  to  the  group  with  ideas, 
suggestions  and  effort  (teamwork  and 
leadership) 

demonstrating  high  standards  of 
diligence,  attendance  and  punctuality, 
following  safe  procedures  consistently, 
and  recognizing  and  eliminating 
potential  hazards  (demonstrating 
responsibility) 

demonstrate  appropriate  verbal,  written, 
composition,  summarization  and 
presentation  skills 

use  basic  computation  and  measurement 
principles  accurately  and  efficiently. 
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PROGRAM  ORGANIZATION 


CURRICULUM  STRUCTURE 

Career  and  Technology  Studies  is  organized  into 
strands  and  modules. 


The  following  chart  shows  the  21  strands  that 
comprise  the  CTS  program  and  the  number  of 
modules  available  in  each  strand. 


Strands  in  CTS  define  competencies  that  help 
students: 

•  build  daily  living  skills 

•  investigate  career  options 

•  use  technology  (managing,  processes,  tools) 
effectively  and  efficiently 

•  prepare  for  entry  into  the  workplace  and/or 
related  post-secondary  programs. 

In  general,  strands  relate  to  selected  industry 
sectors  that  offer  positive  occupational 
opportunities  for  students.  Some  occupational 
opportunities  require  further  education  after 
high  school,  and  some  allow  direct  entry  into  the 
workplace.  The  industry  sectors  encompass  both 
goods-producing  industries,  such  as  agriculture, 
manufacturing  and  construction,  and  service- 
producing  industries,  such  as  business  services, 
health  services,  and  finance  and  insurance 
services. 

Modules  are  the  building  blocks  for  each  strand. 
They  define  what  a  student  is  expected  to  know 
and  be  able  to  do  (exit-level  competencies). 
Modules  also  specify  prerequisites  and  facility 
and  instructional  parameters,  where  necessary. 

The  competencies  a  student  must  demonstrate  to 
achieve  success  in  a  module  are  defined  through 
the  module  learner  expectations.  Senior  high 
school  students  who  can  demonstrate  the  module 
learner  expectations  (i.e.,  have  the  designated 
competencies)  will  qualify  for  one  credit  towards 
their  high  school  diploma. 

Module  learner  expectations  are  a  culmination  of 
the  specific  learner  expectations,  which  provide  a 
more  detailed  framework  for  instruction.  They 
define  the  scope  and  depth  of  knowledge,  skills 
and  attitudes  the  student  should  acquire. 


Strand 

No.  of 
Modules 

1.     Agriculture 

31 

2.     Career  Transitions 

13 

3.     Communication  Technology 

32 

4.      Community  Health 

25* 

5.     Construction  Technologies 

46 

6.      Cosmetology 

64* 

7.     Design  Studies 

31 

8.     Electro-  Technologies 

33* 

9.      Energy  and  Mines 

27* 

10.   Enterprise  and  Innovation 

8 

11.    Fabrication  Studies 

39* 

12.   Fashion  Studies 

37* 

13.  Financial  Management 

15 

14.  Foods 

37 

15.   Forestry 

21 

16.   Information  Processing 

43 

17.  Legal  Studies 

13 

18.   Management  and  Marketing 

26* 

19.   Mechanics 

49* 

20.  Tourism  Studies 

24 

21.  Wildlife 

17 

♦Estimate 

Note:  As  of  September  1994,  13  of  the  21 
strands  are  available  for  optional 
implementation  in  Alberta  junior  and 
high  schools.  The  remaining  strands, 
indicated  above  in  italics,  will  be  phased 
in  from  September  1995  to  September 
1996.  Provincial  implementation  of  all 
strands  is  scheduled  for  September  1997. 
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LEVELS  OF  ACHIEVEMENT 

Modules  are  organized  into  three  levels  of 
achievement:  introductory,  intermediate  and 
advanced.  As  students  progress  through  the 
levels,  they  will  be  expected  to  meet  higher 
standards  and  demonstrate  increased  degree  of 
competence,  both  in  the  general  learner 
expectations  and  the  module  learner 
expectations. 

Introductory  level  modules  help  students 
build  daily  living  skills  and  form  the  basis  for 
further  learning.  Introductory  modules  are 
developed  for  students  who  have  no  previous 
experience  in  the  strand. 

Intermediate  level  modules  build  on  the 
competencies  developed  at  the  introductory 
level.  They  provide  a  broader  perspective, 
helping  students  recognize  the  wide  range  of 
related  career  opportunities  available  within  the 
strand. 

Advanced  level  modules  demand  a  higher 
level  of  expertise  and  help  prepare  students  for 
entry  into  the  workplace  or  a  related  post- 
secondary  program. 

The  following  illustrates  the  relative  emphasis 
on  the  aspects  of  career  planning  at  each  of  the 
levels. 


Introductory 
Level 


Intermediate 
Level 


Advanced 
Level 


Y///\  Personal  Use 

I  Career  Awareness/Exploration 
1.    :  \  Preparation  for  the  Workplace  or  Further  Education 

TYPES  OF  COMPETENCE 

Two  types  of  competence  are  defined  within  the 
CTS  program:  basic  and  career-specific. 


•  personal  management;  e.g.,  managing 
learning,  being  innovative,  ethics,  managing 
resources 

•  social;  e.g.,  communication,  teamwork, 
leadership  and  service,  and  demonstrating 
responsibility  (safety  and  accountability). 


CAREER- 
SPECIFIC 

Career-specific  Competencies  relate  to  a 
particular  strand.  These  competencies  build 
daily  living  skills  at  the  introductory  levels  and 
support  the  smooth  transition  to  the  workplace 
and/or  post-secondary  programs  at  the 
intermediate  and  advanced  levels. 

The  following  model  shows  the  relationship  of 
these  two  types  of  competencies  within  the  21 
strands  of  CTS  (numbers  refer  to  the  chart  on 
page  A.5): 


CAREER- 
SPECIFIC 


BASIC 


Basic  Competencies 

are  generic  to  any  career 
area  and  are  developed 
within  each  module. 
Basic  competencies 
include: 
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CURRICULUM  AND  ASSESSMENT  STANDARDS 


CURRICULUM  STANDARDS 

Curriculum  standards  in  CTS  define  what 
students  must  know  and  be  able  do.  Curriculum 
standards  are  expressed  through  general 
learner  expectations  for  CTS,  and  through 
module  and  specific  learner  expectations  for  each 
strand. 


ASSESSMENT  STANDARDS 

Assessment  standards  define  how  the  student's 
performance  will  be  judged.  In  CTS,  each 
assessment  standard  defines  the  conditions  and 
criteria  to  be  used  for  assessing  the  competencies 
defined  in  each  module  learner  expectation. 
Students  must  fully  meet  each  assessment 
standard,  including  all  of  the  criteria  and 
conditions  defined  for  the  module.  Assessment 
standards  are  in  draft  form,  as  are  tools  and 
weightings,  and  will  be  validated  1994-97. 


Teachers  throughout  the  province  will  be  able  to 
ensure  students  receive  a  fair  and  reliable 
assessment.  Students  will  use  the  assessment 
standards  to  guide  their  efforts,  ensuring  they 
participate  more  effectively  and  successfully  in 
the  learning  and  assessment  process.  Standards 
at  advanced  levels  are  as  much  as  possible  linked 
to  workplace  and  post-secondary  entry-level 
requirements. 

The  following  pages  describe  the  Enterprise  and 
Innovation  strand  in  the  Career  and  Technology 
Studies  program. 
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ENTERPRISE  AND 
INNOVATION 


STRAND  RATIONALE 


Enterprising  individuals  are  agents  of  change. 
They  make  things  happen.  They  recognize 
opportunities  for  improvement  in  goods,  services 
and  processes  and  undertake  to  mobilize 
resources  to  meet  challenges,  to  innovate.  They 
develop  new  ways  of  responding  to  the  many 
changes  and  challenges  we  face  in  an 
increasingly  competitive  and  interrelated  world. 

Schools  can  play  a  key  role  in  helping  students 
become  more  enterprising  and  innovative. 
Enterprise  and  Innovation  is  designed  to 
challenge  high  school  students  of  all  ability 
levels  to  expand  their  confidence,  experience  and 
skills  as  innovators  and  leaders,  encouraging 
them  to  recognize  how  these  competencies  can 
help  them  succeed  in  any  career,  whether  as  a 
volunteer,  an  employer  or  an  employee. 

One  such  career  area,  entrepreneurship,  depends 
particularly  on  the  ability  to  be  enterprising  and 
innovative.  Entrepreneurship  involves  the 
recognition  of  opportunities  (needs,  wants  and 
problems)  and  the  use  of  resources  to  implement 
innovative  ideas  for  new,  thoughtfully  planned 
ventures.  Intrapreneurship  is  entre- 
preneurship occurring  within  an  existing 
organization. 

Throughout  Enterprise  and  Innovation 
entrepreneurship  will  be  used  frequently  as  the 
context  for  learning,  helping  students  develop 
expertise  at: 

•     identifying  opportunities 


monitoring  and  revising  plans  as  necessary 

marshalling  resources 

developing  sensitivity  to  the  needs  and 

wants  of  client  groups 

developing  and  implementing  plans 

building  teamwork  and  leadership  skills. 


Within  a  secure  and  supportive  environment 
students  will  have  opportunities  to  develop  and 
implement  venture  plans,  either  simulated  or  in 
real  terms.  These  venture  plans  could  be 
community-,  public  service-  or  profit-related. 
Through  these  ventures,  students  will  develop 
numeracy,  communication,  decision-making  and 
social  skills.  Students  will  be  encouraged  to  link 
the  competencies  they  have  developed  through 
past  experiences,  hobbies  and  interests  with  and 
between  those  of  core  and  complementary 
courses. 

Ventures  can  take  many  forms.  For  example, 
students  might: 

•  establish  a  business  venture 

•  establish  a  volunteer,  community  or  service 
program 

•  plan,  market  and  manage  an  event  or  a 
conference 

•  produce,  market  and  distribute  a  book  or 
video. 

These  venture  plans  link  technical,  managerial, 
enterprise  and  innovation  competencies.  At  the 
same  time,  opportunities  to  better  understand 
career  options  can  help  students  invest  their 
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energies  more  effectively  in  those  occupational 
areas  they  prefer  and  in  which  they  have  the 
aptitude  to  succeed.  The  program  helps  students 
understand  basic  economic  principles  and 
business  processes.  In  addition,  they  develop  an 
increased  awareness  and  appreciation  of  the 
roles  of  small  business,  entrepreneurship  and 
self-employment  in  society. 

High  school  students  make  crucial  career 
decisions  as  they  move  toward  independence  and 
adult  responsibilities.  In  view  of  the  frequent 
career  changes  that  students  can  expect  to 
experience  throughout  their  work  life,  they  need 
to  develop  competencies  that  can  be  transferred 
readily.  They  need  to  be  able  to  recognize 
opportunity  and  to  develop  confidence  in  their 
ability  to  act  on  that  opportunity.  This  process 
involves  identifying  and  assessing  their 
strengths,  aptitudes  and  interests  as  they 
prepare  to  leave  high  school,  continue  in  post- 
secondary  programs,  or  move  directly  into  the 
workplace. 


Learner  expectations  defined  in  Enterprise  and 
Innovation  comprise  the  competencies  to  help 
students  become: 

•  more  comfortable  with  change  and 
innovation 

•  more  entrepreneurial  or  intrapreneurial  in 
any  career,  whether  as  a  volunteer,  an 
employer  or  an  employee 

•  more  accepting  of  both  success  and  failure  as 
learning  opportunities 

•  more  sophisticated  consumers  of  business 
services 

•  more  aware  of  public  and  private  sector 
development  initiatives  and  investments. 


Within  the  philosophy  of  Career  and  Technology 
Studies,  students  in  Enterprise  and  Innovation 
will: 

•  identify  and  enhance  personal  motivation, 
self-concept  and  the  knowledge,  skills  and 
attitudes  that  foster  enterprise  and 
innovation  in  all  kinds  of  endeavours,  such 
as  business  ventures,  community  ventures, 
non-profit  ventures.  Skills  included  are: 

creative  thinking 
goal  setting 
communicating 
-     researching/organizing 

decision  making/problem  solving 

team  building 

managing 

planning 

•  develop  greater  awareness  of  the  role  of 
business,  entrepreneurship  and  intrapre- 
neurship  in  our  society  and  the  global 
economy 

•  translate  change  and  challenge  into  a  viable 
opportunity  by  identifying  options,  resources 
and  sources  of  support. 
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STRAND  ORGANIZATION 


THEMES 

Themes  provide  the  guiding  focus  for  individual 
modules.  This  CTS  strand  has  three  themes. 

Getting  the  Idea 

Students  learn  to  recognize  opportunities  and 
generate  ideas  to  meet  society's  needs  in 
creative,  new  and  innovative  ways. 

Preparing  for  Action 

Students  are  challenged  to  formalize  their 
venture  planning  skills  by  examining  the 
elements  of  planning  and  the  various  methods  of 
identifying,  assessing  and  minimizing  risk. 
Using  this  knowledge,  they  will  select,  plan  and 
assess  a  specific  venture.  Students  will  have  the 
opportunity  to  analyze  and  assess  the  financing 
alternatives  and  feasibility  of  various  ventures. 

Making  It  Happen 

Students  have  a  venture  plan,  which  they  will 
put  into  action.  They  will  "Make  It  Happen". 
Students  will  apply  management  and  marketing 
strategies  to  their  venture  and,  if  appropriate, 
may  also  expand  it. 


CONCEPTS 

Certain  concepts  important  in  the  Enterprise 
and  Innovation  strand  are  integrated  throughout 
the  modules.  Emphasis  varies  according  to  the 
module  content  and  context.  These  concepts  are: 

•  Recognizing  Opportunity:  Students  learn 
to  recognize  opportunity,  whether  it  is  a 
problem  to  solve,  a  societal  trend  to  address, 
or  a  way  to  improve  a  product,  process  or 
service 

•  Getting  Ideas:  Students  develop  skills  in 
creative  thinking  and  teamwork  by 
generating  ideas  and  alternatives  that 
address  a  need  or  opportunity  or  solve  a 
problem 


•  Planning/Organizing:  Students  are 
challenged  to  formalize  their  venture- 
planning  skills,  apply  personal  goal-setting 
and  problem-solving  strategies,  secure 
resources  and  develop  methods  to  meet 
human  resources  needs,  financial  needs  and 
the  marketing,  production  and  service 
requirements  to  implement  a  venture. 
Students  apply  the  theories  of  planning  and 
management  to  their  venture 

•  Analyzing/Assessing:  Students  learn  to 
develop  criteria  for  assessment  of  venture 
alternatives  and  analyze  the  feasibility  of 
the  venture  at  various  stages  of  planning  and 
implementation 

•  Management:  The  management  process  of 
decision  making,  problem  solving  and 
analyzing  is  an  integral  part  of  all 
Enterprise  and  Innovation  modules 

•  Considering  Career  Options:  Career 
exploration  is  integrated  throughout  the 
Enterprise  and  Innovation  strand.  Through 
the  process  of  creating  and  implementing  a 
venture,  students  develop  skills  in  creative 
thinking,  goal  setting,  communicating, 
research/organizing,  decision  making, 
problem  solving,  team  building,  managing 
and  planning.  These  competencies  help 
students  become  more  entrepreneurial  or 
intrapreneurial  in  any  career,  whether  as  a 
volunteer,  an  employer  or  an  employee. 
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SCOPE  AND  SEQUENCE 


(Interim  Status,  September  1992) 
ENTERPRISE  AND  INNOVATION 


INTRODUCTORY 


INTERMEDIATE 


ADVANCED 


THEME 


Challenge  and  Opportunity 


Planning  a  Venture 


Getting  the 
Idea 


Analyzing  Ventures 


Financing  Ventures 


Preparing  for 
Action 


_L 


Marketing  the  Venture 


Making  It  Happen 


Managing  the  Venture 


Expanding  the  Venture 


Making  It 
Happen 


Prerequisite 


Recommended  prerequisite  or  corequisite 
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MODULE  DESCRIPTIONS 

Module  E&I101:  Challenge  and  Opportunity 

The  student  identifies,  compares  and  assesses  a 
variety  of  venture  opportunities  and  ideas,  and 
investigates  career  paths  and  possibilities  where 
enterprise  and  innovation  are  particularly 
important. 

Module  E&I102:  Planning  a  Venture 

The  student  has  the  opportunity  to  learn  and 
apply  the  "venture-planning  process"  while 
planning  a  venture. 

Module  E&I201:  Analyzing  Ventures 

The  student  gathers  and  analyzes  data  to  make 
informed  decisions  on  the  feasibility  of  ventures. 

Module  E&I202:  Financing  Ventures 

The  student  examines  various  sources  of 
financing  and  chooses  the  method  that  is  best  for 
financing  the  venture. 

Module  E&I203:  Marketing  the  Venture 

The  student  appraises  various  marketing 
strategies  and  formulates  a  marketing  strategy 
for  a  venture. 

Module  E&I204:  Making  It  Happen 

The  student  implements  and  assesses  a  venture. 

Module  E&I301:  Managing  the  Venture 

The  student  develops  management  procedures 
for  a  venture. 

Module  E&I302:  Expanding  the  Venture 

The  student  explores  and  assesses  the  elements 
of  success  in  expanding  a  venture. 
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PLANNING  FOR  INSTRUCTION 


CTS  provides  increased  opportunity  for  junior 
and  senior  high  schools  to  design  courses  based 
on  the  needs  and  interests  of  their  students  and 
the  circumstances  within  the  school  and 
community.  Some  strands  may  be  appropriately 
introduced  at  the  junior  high  school  level.  Other 
strands  are  more  appropriately  introduced  at  the 
senior  high  school  level  or  to  Grade  9  students. 
Refer  to  pages  C.2  and  C.3  of  this  Guide  for 
recommendations  regarding  the  Enterprise  and 
Innovation  strand,  or  the  CTS  Manual  for 
Administrators,  Counsellors  and  Teachers  for  a 
summary  of  the  recommended  grade  levels  for 
each  strand. 


PLANNING  FOR  CTS 


Defining  Courses 


The  module  parameters  are  defined  for  each 
module  in  Sections  D,  E  and  F  of  this  Guide. 

Degree  of  Flexibility 

The  CTS  program,  while  designed  using  the 
modular  structure  to  facilitate  flexible  time- 
tabling and  instructional  delivery,  does  not 
mandate  the  degree  of  flexibility  a  school  or 
teacher  will  offer.  The  teacher  and  school  will 
determine  the  degree  of  flexibility  available  to 
the  student.  Within  the  instructional  plan 
established  by  the  school,  the  student  may: 

•  be  given  the  opportunity  to  progress  at  a  rate 
that  is  personally  challenging 

•  have  increased  opportunity  to  select  modules 
that  develop  competencies  he  or  she  finds 
most  relevant. 


Schools  determine  which  strands  and  modules 
will  be  offered  in  a  particular  school,  and  will 
combine  modules  into  courses. 

Each  module  was  designed  for  approximately  17 
to  25  hours  of  instruction.  However,  this  time 
frame  is  only  a  guideline  to  facilitate  planning. 
The  CTS  curricula  are  competency  based,  and 
the  student  may  take  more  or  less  time  to  gain 
the  designated  competencies  within  each 
module. 

A  course  will  usually  consist  of  modules 
primarily  from  the  same  strand  but,  where 
appropriate,  may  include  modules  from  two  or 
more  strands.  Refer  to  the  CTS  Manual  for 
Administrators,  Counsellors  and  Teachers  for 
more  information  on  course  names  and  course 
codes. 

Module  selection  and  sequencing  must  consider 
the  module  parameters,  which  define: 

•  prerequisite  and  corequisites  (entry-level 
competencies) 

•  instructional  qualifications,  if  specialized 

•  equipment  and  facility  requirements,  if 
specialized. 


Integrating  Basic  Competencies 

Basic  competencies  are  also  developed 
throughout  the  CTS  program  and  within  each 
module.  Selected  basic  competencies  will  be 
emphasized  within  a  module,  depending  on  the 
nature  of  the  career-specific  competencies 
defined  for  the  module. 

Refer  to  the  Assessment  Tools  section  of  this 
Guide  for  the  description  of  student  behaviours 
expected  at  each  of  the  three  developmental 
levels  defined  for  the  basic  competencies. 

Assessment  of  basic  competencies  could  include 
input  and  reflection  from  the  student,  teacher, 
peers  and  workplace  supervisors.  Description  of 
the  observed  behaviour  could  be  provided 
through  a  competency  profile  for  the  module. 
Positive,  ongoing  interaction  between  the 
student  and  teacher  will  support  motivation  for 
student  growth  and  improvement. 

No  mark  would  be  assigned  to  the  student's 
performance  in  the  designated  basic 
competencies,  although  a  description  of  the  level 
of  performance  should  be  included  within  the 
assessment  of  each  module. 
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Assessing  Student  Achievement 

Assessing  the  student's  competency  is  a  process 
of  gathering  information  by  way  of  observations 
of  process,  product  and  student  interaction. 

Where  appropriate,  assessment  tools  have  been 
defined  to  assist  the  teacher  and  student  in  the 
assessment.  Refer  to  the  Assessment  Tools 
section  of  this  Guide  to  Standards  and 
Implementation  for  copies  of  the  various  tools 
(worksheets,  checklists,  sample  questions,  etc.). 

The  relative  weighting,  or  emphasis,  for  each 
assessment  standard  has  also  been  established. 
The  weighting  is  a  guideline  to  help  teachers 
determine  a  percentage  grade  for  students. 

Recognizing  Student  Achievement 

At  the  high  school  level,  successful 
demonstration  of  the  exit-level  competencies  in  a 
module  qualifies  the  student  for  one  credit. 
Refer  to  Section  A  of  this  Guide  for  more  detailed 
information  about  how  curriculum  and 
assessment  standards  are  defined  in  CTS.  Refer 
to  the  CTS  Manual  for  Administrators, 
Counsellors  and  Teachers  for  more  information 
on  how  student  achievement  can  be  recognized 
and  reported  at  the  school  and  provincial  levels. 

Resources 

A  comprehensive  resource  base,  including  print, 
software  and  audio-visual,  has  been  identified  to 
support  the  Enterprise  and  Innovation  strand.  It 
is  intended  that  these  resources  will  form  the 
basis  of  a  resource  centre,  encouraging  teachers 
and  students  to  access  a  wide  selection  of 
resources  and  other  information  sources 
throughout  the  learning  process.  Unless 
otherwise  noted,  these  resources  are  considered 
to  be  suitable  for  both  junior  and  senior  high 
school  students. 

Authorized  resources  may  be  obtained  from  the 
Learning  Resources  Distributing  Centre  or 
directly  from  the  publisher  or  distributor.  Refer 
to  the  Learning  Resources  section  of  this  Guide 
for  the  complete  resource  list  including 
curriculum  correlations  and  resource 
annotations.  Additional  sources  refer  to  non- 
commercial or  government  agencies  that  offer 
resources  that  may  be  of  assistance  in  this 
strand. 


In  addition  to  the  resources,  sample  Student 
Learning  Guides  will  be  available  for  some 
modules  in  Enterprise  and  Innovation.  These 
samples,  designed  for  individual  student  or  small 
group  use,  provide  an  instructional  plan  for 
selected  modules  and  include  the  following 
components: 

•  Why  take  this  module? 

•  What  are  the  entry-level  competencies? 

•  What  are  the  exit-level  competencies? 

•  What  resources  may  be  accessed? 

•  What  assignments/activities   must  be 
completed? 

•  What  are  the  time  lines? 

•  How  will  the  final  mark  be  calculated? 

Copies  of  these  sample  learning  guides  can  be 
obtained,  by  request,  from  the  CTS  Unit  in  print 
and/or  disk  format  (Microsoft  Word). 


PLANNING  FOR  ENTERPRISE  AND 
INNOVATION 

The  following  suggestions  are  provided  to  assist 
teachers  and  school  and  school  system 
administrators  as  they  plan  to  deliver  modules 
from  the  Enterprise  and  Innovation  strand. 

Selecting  Modules 

The  scope  and  sequence  chart,  page  B.5,  provides 
an  overview  of  the  Enterprise  and  Innovation 
modules,  indicating  prerequisites  and  theme 
areas.  Brief  descriptions  of  the  modules  are  on 
pages  B.6. 

Enterprise  and  Innovation  does  not  require 
specialized  facilities  or  equipment,  but  will 
benefit  from  interaction  and  partnership  with 
community  members  as  well  as  access  to  up-to- 
date  information  sources. 

Courses  may  be  designed  using  only  Enterprise 
and  Innovation  modules  or  by  combining 
Enterprise  and  Innovation  with  other  Career 
and  Technology  Studies  strands.  During  the 
optional  implementation  period,  1992-96, 
modules  from  business  education  may  also  be 
used  in  combination  with  Enterprise  and 
Innovation  modules  to  form  courses. 
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Enterprise  and  Innovation  in  Junior  High 

The  following  three  modules  may  be  offered  at 
the  junior  high  level: 

•  Challenge  and  Opportunity  (Introductory 
Level) 

•  Planning  the  Venture  (Introductory  Level) 

•  Making  It  Happen  (Intermediate  Level). 

Junior  high  students  may  not  complete  all  the 
learner  expectations  in  all  three  modules. 
However,  it  would  be  beneficial  to  structure  a 
junior  high  Enterprise  and  Innovation  course  so 
students  would  be  able  to  plan  and  implement  a 
venture.  At  the  junior  high  level,  it  is  advisable 
to  select  short-term  ventures  that  are  reasonably 
easy  to  implement  with  substantial  teacher 
direction. 

Enterprise  and  Innovation  in  Senior  High 

All  introductory,  intermediate  and  advanced 
modules  may  be  offered  to  senior  high  students. 
However,  some  students  may  have  some  of  the 
competencies  identified  through  their 
involvement  in: 

•  junior  high  Enterprise  and  Innovation 

•  school/community  associations;  e.g.,  Peer 
Support,  Student  Government,  Junior 
Achievement 

•  a  family  business 

•  and  enterprising  initiative  of  their  own;  e.g., 
lawn  maintenance,  snow  removal,  baby- 
sitting, house  sitting,  pet  care. 

Identifying  Linkages 

Section  H  of  this  Guide  describes  linkages  within 
CTS  and  with  core  and  complementary 
programs. 

Note  that  project  modules  from  the  Career 
Transitions  strand  may  be  combined  with 
modules  from  Enterprise  and  Innovation  to 
provide  increased  opportunity  for  students  to 
develop  expertise  and  refine  their  competencies. 


Improving  Smooth  Transitions  to  the 
Workplace  and/or  Post-secondary  Programs 

Refer  to  Section  H  of  this  Guide  for  potential 
transitions  students  may  make  into  the 
workplace  and/or  related  post-secondary 
programs  or  other  avenues  for  further  learning. 
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MODULE  CURRICULUM  AND  ASSESSMENT  STANDARDS 
INTRODUCTORY  LEVEL 


The  following  pages  define  the  curriculum  and  assessment  standards  for  the  introductory  level  of 
Enterprise  and  Innovation. 


Introductory  level  modules  help  students  build  daily  living  skills  and  form  the 
basis  for  further  learning.  Introductory  modules  are  developed  for  students  who 
have  no  previous  experience  in  the  strand. 

Module  learner  expectations  define  the  competencies  a  student  must  demonstrate 
to  achieve  success  in  a  module.  Assessment  standards  define  the  conditions  and 
criteria  to  be  used  for  assessing  the  competencies  defined  in  the  module  learner 
expectations.  These  assessment  standards  and  the  accompanying  assessment  tools 
are  in  draft  form  and  will  be  validated  from  1994  to  1996. 

Specific  learner  expectations  provide  a  detailed  framework  for  instruction  and  help 
students  build  the  competencies  defined  in  the  module  learner  expectations. 
Additional  information  and  suggestions  for  instruction  are  provided  in  the  Notes 
column;  teachers  may  wish  to  use  this  space  to  record  their  ideas  for  instruction  or 
student  projects. 


Module  E&I101: 
Module  E&I102: 


Challenge  and  Opportunity    D.3 

Planning  A  Venture  D.7 
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MODULE  E&I101: 

Level: 

Theme: 

Prerequisite: 


CHALLENGE  AND  OPPORTUNITY 

Introductory 

Getting  the  Idea 

None 


Module  Parameters:     No  specialized  facilities  or  equipment  required 

The  student  identifies,  compares  and  assesses  a  variety  of  venture  opportunities  and  ideas,  and 
investigates  career  paths  and  possibilities  where  enterprise  and  innovation  are  particularly 
important. 

Curriculum  and  Assessment  Standards 


Module  Learner 
Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

Suggested 
Emphasis 

The  student  with 

Assessment  of  student  achievement  will  be  based  on: 

•     apply  strategies  and 

•     logbook  record  consisting  of  entries  as  outlined  in 

40 

develop  competencies  in: 

the  "Framework  for  Logbook  Record".  The  focus  is 

-  identifying 

on  creativity;  therefore,  there  are  no  right  or  wrong 

opportunities 

answers. 

—  creating  and 

Assessment  Tool 

generating  ideas 

-  establishing  needs, 
wants  and  priorities 

-  assessing  alternatives 
~*  assessing 

environmental  impact 

Logbook  Record  Checklist,  E&I101-1 

Group  Member  Effectiveness  Observation  Form, 

E&IGRP 
Interview  Guidelines,  E&IITV 

Standard 

All  applicable  sections  have  been  completed 

•    investigating  career 
options  where  enterprise 

•     a  written  and/or  oral  presentation  based  on  an 
interview(s)  of  an  entrepreneurs). 

10 

and  innovation  are 

Assessment  Tool 

particularly  important 

Interview  Assessment  Tool,  E&I  101-4 

Standard 

All  applicable  sections  have  been  completed 

•     a  personal  profile  that  illustrates  his  or  her  own 
entrepreneurial/intrapreneurial  characteristics. 

Assessment  Tool 

Personal  Profile  Assessment 

Standard 

All  sections  have  been  completed 
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MODULE  E&I101:  CHALLENGE  AND  OPPORTUNITY  (continued) 


Module  Learner 
Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

Suggested 
Emphasis 

The  student  will: 

Assessment  of  student  achievement  will  be  based  on; 

♦    identify,  compare  and 
assess  a  variety  of 
venture  opportunities 

•      a  report  analyzing  four  entrepreneurial  ventures 
making  a  judgement,  with  justification,  on  which 
venture  has  the  most  potential. 

Assessment  Tool 

Framework  for  Assessing  Entrepreneurial 
Ventures,  E&I101-2 

Standard 

A  minimum  performance  rating  of  1  in  each 
applicable  area  of  assessment 

30 

•    describe  the  process  and 
components  of  a  venture : 
plan 

•      concept  test  of  questions  on  the  means  of  entering 
a  business,  components  of  a  venture  plan,  business 
regulations  and  social  responsibilities. 

Assessment  Tool 

Sample  Concept  Test,  E&I  101-3 

Standard 

A  minimum  score  of  21  of  41  points 

10 

•    demonstrate  effort  to 
develop  basic 
competencies* 

•     observations  of  individual  effort  and  interpersonal 
interaction  during  the  instructional  period,  with 
emphasis  on: 

-  managing  learning 

-  being  innovative 

-  acting  ethically 

-  teamwork  and  leadership. 

Assessment  Tool 

Basic  Competencies  Reference  Guide  and  any 
assessment  tools  noted  above 

Integrated 
throughout 

Concept 

Specific  Learner  Expectations 

Notes 

Recognizing  and 
Assessing 
Opportunity 

The  student  should: 

•  compile  a  list  of  opportunities  (needs,  wants  and 
problems) 

•  develop  and  apply  a  decision-making  model  for 
potential  entrepreneurial  opportunities 

•  expand  repertoire  of  thinking  skills: 

-  problem  solving 

-  decision  making. 

Enterprise  and  Innovation  /D.4 
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MODULE  E&I101:  CHALLENGE  AND  OPPORTUNITY  (continued) 


Concept 


Specific  Learner  Expectations 


Notes 


Generating  Ideas 


The  student  should: 

•  develop  skills  in  generating  ideas,  alternatives 
and  strategies 

•  assess  personal  preferences  in  thinking 
strategies 

•  outline  conditions  needed  to  promote  idea 
generation  and  change  initiation 

•  discuss  "failure"  as  an  opportunity  to  learn 

•  be  sensitive  to  and  respectful  of  the 
perspectives,  needs,  wants  and  priorities  of 
others 

•  demonstrate  characteristics  of  creative 
thinking. 


Planning  a  Venture 


compare  various  means  of  entering  business: 

-  start  a  new  business 

-  purchase  a  business 

-  purchase  a  franchise 

-  multilevel  marketing 

identify  non-profit  ventures 

describe  the  process  of  creating  a  venture  plan: 

-  rationale 

-  goals/objectives 

-  research 

-  resources 

-  market  analysis 

-  risk  assessment 

-  financial  analysis 

-  success  strategy 

describe  the  important  components  of  a  venture 
plan: 

-  description/objectives 

-  market  research  and  analysis 

-  marketing  plan 

-  production/service  plan 

-  financial  plan 

-  human  resources/organizational  plan 

discuss  regulations  and  social  responsibilities 
that  limit  venture  alternatives: 

-  legal 

-  social 

-  ethical 

-  environmental 

-  cultural 

-  political 

-  economical. 
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MODULE  E&I101:  CHALLENGE  AND  OPPORTUNITY  (continued) 


Concept 

Specific  Learner  Expectations 

Notes 

Assessing  a  Venture 

The  student  should: 

•  consider  criteria  for  assessing  the  feasibility  of 
ideas  and  strategies 

•  analyze  the  components  of  a  successful 
marketing  strategy 

•  apply  feasibility  criteria  to  venture  alternatives 

•  prepare  a  feasibility  analysis  of  a  venture  idea: 

-  brief  description 

-  objectives 

-  resources  required  to  achieve  objectives 

-  timeline. 

Considering  Career 
Options 

•  outline  personal  characteristics  and  skills  of 
enterprising  individuals  and  organizations 

•  outline  the  meaning,  role  and  responsibility  of 
entrepreneurs  and  intrapreneurs  in  society,  and 
how  they  initiate  change 

•  develop  a  personal  profile  to  assess  own 
entrepreneurial/intrapreneurial  potential 

•  analyze  the  factors  that  lead  to  career  decisions 
and  opportunities/risks 

•  assess  career  paths  to  which  enterprise  and 
innovation  are  particularly  important 

•  compare  lifestyles  of  entrepreneurs  and 
intrapreneurs  with  personal  career  choices 

•  relate  personal  goals  to  goal  setting  and  career 
options  as  an  entrepreneur  or  intrapreneur. 

Enterprise  and  Innovation  /D.6 
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MODULE  E&I102:  PLANNING  A  VENTURE 

Level:  Introductory 

Theme:  Preparing  for  Action 

Prerequisite:  Challenge  and  Opportunity 

Module  Parameters:  No  specialized  facilities  or  equipment  required 

The  student  has  the  opportunity  to  learn  and  apply  the  "venture-planning  process"  while  planning  a 
venture. 

Curriculum  and  Assessment  Standards 


Module  Learner 
Expectations 


Assessment  Criteria  and  Conditions  (Draft) 


Suggested 
Emphasis 


The  student  wilt 

•  apply  personal  goal- 
setting  and  problem- : 
solving  strategies  that 
facilitate  change 

;  effectively 
■#    assess  potential  risks 
and  propose  strategies 
for  assessing  risks 

•  develop  strategies  for  . 
securing  resources  and 
support  to  implement  a 
venture 

•  select,  plan  and  assess  a 
venture 

•  demonstrate  qualities 
that  initiate  change: 

-  initiative 

-  flexibility 

-  leadership/team 
member 

•  consider  career  options 


Assessment  of  student  achievement  will  be  based  on: 

•     a  venture  plan  report  consisting  of  research, 

technical  and  content  components  as  outlined  in  the 
"Framework  for  Assessing  a  Venture  Plan". 

Assessment  Tool 

Presentations/Reports  Rubric,  PRERBC 
Framework  for  Assessing  a  Venture  Plan, 
E&I102-1 

Standard 

A  minimum  performance  and  rating  ofl  in  each 
applicable  area  of  assessment 


•  a  presentation  consisting  of  a  description  of  the 
student's  personal  contribution  to  the  venture  plan 
in  terms  of  initiative,  flexibility,  leadership  and 
team  member. 

Assessment  Tool 

Presentations/Report  Rubric,  PRERBC 
Venture  Plan  Contribution,  E&I102-2 

Standard 

A  minimum  performance  rating  ofl  in  each 
applicable  area 

OR 

•  logbook  record  consisting  of  entries  as  outlined  in 
the  Logbook  Record  Checklist. 

Assessment  Tool 

Logbook  Record  Checklist,  E&l 102-3 
Interview  Guidelines,  E&IITV 

Standard 

A  minimum  performance  rating  ofl  in  each 
applicable  area 
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MODULE  E&I102:  PLANNING  A  VENTURE  (continued) 


Module  Learner 
Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

Suggested 
Emphasis 

The  student  will: 

•    demonstrate  effort  to 
develop  basic 
competencies. 

Assessment  of  student  achievement  will  be  based  on: 

o     observations  of  individual  effort  and  interpersonal 
interaction  during  the  instructional  period, 
emphasizing: 

-  managing  learning 

-  being  innovative 

-  managing  resources 

-  communication 

-  teamwork  and  leadership 

-  demonstrating  responsibility. 

Assessment  Tool 

Basic  Competencies  Reference  Guide  and  any 
assessment  tools  noted  above 

Integrated 
throughout 

Concept 

Specific  Learner  Expectations 

Notes 

Organizing  for 
Success 

The  student  should: 

•  formulate  short-  and  long-term  goals  for  the 
selected  venture 

•  relate  personal  philosophy  with  venture  goals 

•  develop  a  mission  statement  for  the  venture 

•  formalize  operational  policies  consistent  with 
the  venture  philosophy  and  business  ethics 

•  monitor  and  adjust  the  philosophy  to  meet  the 
needs  of  the  venture 

•  outline  a  human  resources  plan 

•  establish  a  support  network: 

-  locate  and  design  potential  support  networks 

-  propose  strategies  for  securing  and 
effectively  using  sources  of  support. 

Analyzing  Markets 

•  analyze  potential  markets: 

-  local 

-  regional 

-  national 

-  international/global 

•  relate  market  projections  to  trends  and 
forecasts 

•  assess  potential  competition 

Enterprise  and  Innovation  /D.8 
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MODULE  E&I102:  PLANNING  A  VENTURE  (continued) 


Concept 

Specific  Learner  Expectations 

Notes 

Analyzing  Markets 
(continued) 

The  student  will: 

•  outline  venture  needs  regarding: 

-  target  market 

-  product/service 

-  pricing 

-  location 

•  examine  and  appraise  potential  changes  in  the 
market. 

Assessing  and 
Minimizing  Risk 

•  examine  the  types  of  potential  risks: 

-  physical 

-  financial 

-  human  resources 

•  propose  strategies  to  assess  and  minimize  risk 

•  complete  a  risk  assessment. 

Completing  a 
Venture  Plan 

•  complete  a  venture  plan: 

-  purpose 

-  description/objectives 

-  market  research  and  analysis 

-  marketing  plan 

-  production/service  plan 

-  financial  plan 

-  human  resources/organizational  plan 

•  analyze  the  venture  plan  and  revise  as 
necessary. 

Presenting  the 
Venture  Plan 

•  explore  various  presentation  techniques 

•  present  the  venture  plan 

•  analyze  and  assess  the  outcome  of  the 
presentation. 

Assessing  the 
Venture 

•  assess  criteria  used  by  other  individuals  and 
groups  for  a  successful  venture 

•  assess  the  strengths  and  weaknesses  of  the 
venture 

•  prepare  a  written  critique  assessing  the 
venture. 

Considering  Career 
Options 

•  examine  own  leadership  style 

•  evaluate  own  leadership  style  and  its 
appropriateness  for  the  success  of  the  venture. 
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MODULE  CURRICULUM  AND  ASSESSMENT  STANDARDS 
INTERMEDIATE  LEVEL 


The  following  pages  define  the  curriculum  and  assessment  standards  for  the  intermediate  level  of 
Enterprise  and  Innovation. 


Intermediate  level  modules  help  students  build  on  the  competencies  developed  at 
the  introductory  level  and  focus  on  developing  more  complex  competencies.  They 
provide  a  broader  perspective,  helping  students  recognize  the  wide  range  of  related 
career  opportunities  available  within  the  strand. 


Module  E&I201: 
Module  E&I202 
Module  E&I203 
Module  E&I204 


Analyzing  Ventures  E.3 

Financing  Ventures   E.7 

Marketing  the  Venture   E.ll 

Making  It  Happen    E.15 
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MODULE  E&I201: 

Level: 

Theme: 

Prerequisite: 


ANALYZING  VENTURES 
Intermediate 
Preparing  for  Action 
None 


Module  Parameters:     No  specialized  equipment  or  facilities  required 

The  student  gathers  and  analyzes  data  to  make  informed  decisions  on  the  feasibility  of  ventures. 
Curriculum  and  Assessment  Standards 


Module  Learner 
Expectations 


Assessment  Criteria  and  Conditions  (Draft) 


Suggested 
Emphasis 


The  student  wiil: 

*    describe  and  apply 
various  methodologies 
for  analyzing  and 
evaluating  ventures: 

-  market  analysis 

-  industry  analysis 

-  financial  analysis 

-  pxcMiuci/s&ryiee 
evaluation  ■ 


analyze  the  research, 
compare  a  variety  of  : 
ventures  and  make 
informed  decisions  about 
the  feasibility  of  each 
venture 


Assessment  of  student  achievement  will  be  based  on: 

•  research  project  consisting  of: 

-  data  collected  using  primary  and  secondary 
method  of  research 

-  analysis  of  this  data  using  the  following 
methodologies: 

•  market  analysis 

•  industry  analysis 

•  financial  analysis 

•  human  resources  analysis 

•  product/service  evaluation. 

Assessment  Tool 

Framework  for  Analyzing  and  Evaluating 
Ventures,  E&I201-1 

Standard 

A  minimum  performance  rating  of  2  in  each 
applicable  area  of  assessment 

•  comparison:  within  a  class  period,  and  accessing 
Case  Studies,  the  student  will  compare  two 
ventures  according  a  minimum  of  five  of  the 
following  criteria: 

-  human  resources 

-  production 

-  managing 

-  marketing 

-  distribution 

-  technical  feasibility 

-  general  acceptance 

-  competition 

-  legalities. 

Assessment  Tool 

Framework  for  Assessing  Entrepreneurial 
Ventures  (Intermediate  Level),  E&I201-2 

Standard 

A  minimum  performance  rating  of  2  in  each 
applicable  area  of  assessment 
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MODULE  E&I201:  ANALYZING  VENTURES  (continued) 


Module  Learner 
Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

Suggested 
Emphasis 

The  student  will: 

•    demonstrate  effort  to 
developbasic 
competencies. 

Assessment  of  student  achievement  will  be  based  on: 

•     observations  of  individual  effort  and  interpersonal 
interaction  during  the  instructional  period, 
emphasizing: 

-  managing  learning 

-  being  innovative 

-  acting  ethically 

-  teamwork  and  leadership. 

Assessment  Tool 

Basic  Competencies  Reference  Guide  and  any 
assessment  tools  noted  above 

Integrated 
throughout 

Concept 


Specific  Learner  Expectations 


Notes 


Conducting  Research 


The  student  should: 

•  describe  various  methodologies  for  analyzing 
and  evaluating  ventures: 

-  personal  criteria 

-  market  analysis 

-  industry  analysis 

-  financial  analysis 

-  human  resources  analysis 

-  product/service  evaluation 

•  examine  criteria  important  to  the  success  of 
various  ventures: 

-  personal  criteria 

-  effectiveness  of  human  resources 

-  customer  benefits 

-  ability  to  raise  capital 

-  return  on  investment 

-  growth  potential 

-  technical  feasibility 

-  simplicity  of  manufacturing 

-  ease  of  operation 

-  quality  of  product/service 

-  marketability 

-  size  of  market 

-  advertising  potential 

•  conduct  market  research,  collecting  both 
primary  and  secondary  data,  and  indicate  the 
advantages  and  disadvantages  of  each 

•  outline  various  primary  data  collection 
methods: 

-  observation 

-  surveys 

-  questionnaires 
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MODULE  E&I201:  ANALYZING  VENTURES  (continued) 


Concept 


Specific  Learner  Expectations 


Notes 


Conducting  Research 
(continued) 


The  student  should: 

•     identify  sources  of  secondary  data: 

-  libraries: 

•  school 

•  public 

•  government 

-  associations: 

•  business 

•  professional 

-  journals: 

•  trade 

•  business 

•  professional 

-  publications: 

•  federal 

•  provincial 

•  municipal. 


Analyzing  Data 


analyze  and  compare  ventures  in  terms  of: 

-  personal  criteria 

-  human  resources 

-  production 

-  managing 

-  marketing 

-  distribution 

-  technical  feasibility 

-  general  acceptance 

-  competition 

-  legalities 

discuss  potential  risks  involved  in  ventures: 

-  financial 

-  personal 

-  legal 

-  societal 

-  environmental 

compare  various  venture  plans  in  terms  of: 

-  market  analyses 

-  operating  plans 

-  financial  plans 

compare  the  financial  plan/projection  of  various 
ventures  or  case  studies  through  an  analysis  of 
such  aspects  as: 

-  working  capital/cash  flow 

-  operating  expenses 

-  financial  ratios 

-  profitability. 
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MODULE  E&I201:  ANALYZING  VENTURES  (continued) 


Concept 

Specific  Learner  Expectations 

Notes 

Assessing  Ventures 

The  student  should: 

•  by  using  the  data  presented,  assess  the 
strengths  and  weaknesses  of  each  venture 

•  select  the  most  feasible  venture  based  on  the 
analyzed  data 

•  prepare  a  written  critique,  including  an  in- 
depth  analysis  and  assessment  of  a  venture. 

Enterprise  and  Innovation  /E.6 
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MODULE  E&I202:  FINANCING  VENTURES 

Level:  Intermediate 

Theme:  Preparing  for  Action 

Prerequisite:  None 

Module  Parameters:  No  specialized  equipment  or  facilities  required 

The  student  compares  various  sources  of  financing  and  chooses  the  method  that  is  best  for  financing 
the  venture. 

Curriculum  and  Assessment  Standards 


Module  Learner 
Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

Weighting 
(%) 

The  student  wilt 

Assessment  of  student  achievement  will  be  based  on: 

•  analyze  the  advantages 
and  disadvantages  of 
financial  options 

•  examine  various  sources 
offinancing  for  ventures 

•     Concept  Test  consisting  of  questions  on: 

-  terms  relevant  to  financing  ventures 

-  advantages  and  disadvantages  of  financial 
options. 

Assessment  Tools  (to  be  developed) 
Teacher- developed  Questions 

30-40 

•'    distinguish  between 
short*  andlong'term 
financing 

•     Chart:  Using  a  spreadsheet  program  or 

amortization  tables,  create  a  chart  to  show  the 
amount  of  interest  paid  over  various  lengths  of  time 
and  with  different  interest  rates  on  a  set  amount  of 
money 

10-20 

•     Reflection  Record  consisting  of  identification  of 
personally  significant  knowledge,  skills  and 
attitudes  within  the  context  of  finances. 

Assessment  Tools  (to  be  developed) 
Amortization  Chart 
Reflection  Record 

•    demonstrate  the  process 
of  applying  for  different 
typesoffinancing 

•  two  application  forms  completed  for  two  different 
financial  institutions;  e.g.,  bank,  credit  union,  trust 
company,  government  organization 

•  a  financial  plan  prepared  and  presented  to 
someone  involved  in  lending  out  money 

10-15 
40-60 

•     demonstrate  effort  to 
improve  basic 
competencies. 

•     observations  of  individual  effort  and  interpersonal 
interaction  during  the  instructional  period, 
emphasizing: 

-  being  innovative 

-  communication 

-  teamwork  and  leadership 

-  demonstrating  responsibility. 

Assessment  Tools 

Observation  Checklist:  Basic  Competencies 

No  mark 
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MODULE  E&I202:  FINANCING  VENTURES  (continued) 


Concept 

Specific  Learner  Expectations 

Notes 

Financing 
Terminology 

The  student  should: 

•  explain  equity  capital 

•  explain  debt  financing 

•  categorize  given  examples  of  equity  capital  and 
debt  financing 

•  become  familiar  with  a  glossary  of  terms 
relevant  to  financing  ventures. 

Equity  Capital 

•  examine  various  sources  of  equity  capital: 

-  personal  capital: 

•  self 

•  family 

•  friends 

-  venture  capital: 

•  venture  capitalists 

•  business  "angels" 

-  partnerships 

-  shares 

-  stocks/bonds 

•  debate  characteristics  of  sources  of  equity 
capital  within  the  local  community. 

Debt  Financing 

•  examine  various  sources  of  debt  financing: 

-  personal  savings 

-  family/friends 

-  financial  institutions: 

•  banks 

•  credit  unions 

•  trust  companies 

•  government  organizations 

-  loan  sharks 

-  debentures 

-  mortgages 

•  debate  characteristics  of  sources  of  debt 
financing  within  the  local  community 

•  locate,  compile  and  complete  loan  applications 
with  local  financial  institutions 

•  discuss  other  sources  of  financing  and 
assistance: 

-  suppliers 

-  memberships 

-  fund  raising 

-  sales 

-  societies 

-  foundations 

-  government. 

Enterprise  and  Innovation  /E.8 
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MODULE  E&I202:  FINANCING  VENTURES  (continued) 


Concept 

Specific  Learner  Expectations 

Notes 

Cash  Flow 

The  student  should: 

•  examine  financial  needs  at  various  stages  of 
ventures 

•  distinguish  between  fixed  and  variable  costs 

•  formulate  and  explain  a  "break  even  analysis" 
for  ventures 

•  distinguish  between  short-  and  long-term 
financing 

•  differentiate  between  cash  flow,  and  profit  and 
loss  statement 

•  prepare  a  sample  cash  flow. 

Making  a  Choice 

•  research  and  evaluate  various  financial  options 
in  terms  of: 

-  advantages/disadvantages 

-  inherent  risks 

-  costs 

-  stress 

-  relationships 

-  decision-making  power 

•  consult  with  appropriate  specialists: 

-  accountants 

-  lawyers 

-  insurance  brokers 

-  bankers 

-  consultants 

•  select  the  financial  alternatives  that  best  meet 
the  needs  of  the  venture 

•  prepare  and  present  a  financial  plan  for  the 
venture 

•  analyze  and  assess  the  outcome. 

' 
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MODULE  E&I203:  MARKETING  THE  VENTURE 

Level:  Intermediate 

Theme:  Making  It  Happen 

Prerequisite:  None 

Module  Parameters:  No  specialized  equipment  or  facilities  required 

The  student  appraises  various  marketing  strategies  and  formulates  a  marketing  strategy  for  a 
venture. 

Curriculum  and  Assessment  Standards 


Module  Learner 
Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

Suggested 
Emphasis 

The  student  wilt 

Assessment  of  student  achievement  will  be  based  on: 

•    analyze  various 

•      a  comparison  of  marketing  strategies  used  by  two 

20 

:  marketing  strategies  for 

businesses  in  the  same  industry  to  reach  their 

their  applicability  in 

target  market  based  on: 

terms  of  marketing  mix 

-  target  market 

for  a  target  market 

-  product 

-  price 

-  place 

-  promotion. 

Assessment  Tool 

Framework  for  Assessing  the  Marketing 
Strategies  of  Entrepreneured  Ventures, 
E&I203-1 

Standard 

A  minimum  performance  rating  of  2  in  each 
applicable  area  of  assessment 

♦    formulate  and 

•      a  marketing  plan  outlining  the  specific  strategies 

80 

implement  a  marketing 

to  be  employed  for  his  or  her  venture. 

strategy  for  a  particular 

Assessment  Tool 

venture 

Framework  for  Assessing  a  Venture  Marketing 

♦    appraise  the  strengths 

Plan,  E&I203-2 

and  weaknesses  of  the 

Standard 

marketing  strategy^  and 

A  minimum  performance  rating  of  2  in  each 

revise  as  necessary 

applicable  area  of  assessment 

•    demonstrate  effort  to 

•      observations  of  individual  effort  and  interpersonal 

Integrated 

improve  basic 

interaction  during  the  instructional  period, 

throughout 

competencies- 

emphasizing: 

-  being  innovative 

-  communication 

-  teamwork  and  leadership. 

Assessment  Tool 

Basic  Competencies  Reference  Guide  and  any 
assessment  tools  noted  above 

CSB:  95  05  30 


E  nterprise  and  Innovation   /E .  1 1 
(Interim  1992) 


MODULE  E&I203:  MARKETING  THE  VENTURE  (continued) 


Concept 

Specific  Learner  Expectations 

Notes 

The  student  should: 

Marketing  Objectives 

•  apply  the  concept  of  marketing  to  a  particular 
venture 

•  analyze  the  relationship  between  marketing 
and  other  venture  decisions 

•  examine  the  decisions  that  must  be  made  when 
completing  a  marketing  plan 

•  research  sources  of  assistance  and  information, 
and  create  a  support  network. 

Targeting  the 
Market 

•  differentiate  between  primary  and  secondary 
data 

•  conduct  basic  marketing  research  from  the 
following  sources  in  order  to  identify  the 
primary  target  customer: 

-  secondary  sources: 

•  trade  magazines 

•  news  articles 

•  the  Yellow  Pages 

•  Statistics  Canada 

-  primary  sources: 

•  observing 

•  interviewing  potential  customers 

•     identify  and  describe  a  typical  customer  in 
terms  of: 
-  psychographics: 

•  lifestyle 

•  buying  habits 

•  attitudes 

•  opinions 

-  demographics: 

•  education  levels 

•   income 

•  age 

-  geographies: 

•  geographic  area 

•     use  statistical  information  to  identify  the 
number  of  potential  customers  within  the 
marketing  area 

•     analyze  a  particular  venture  in  terms  of  the 
marketing  mix: 

-  product  service  characteristics;  i.e.,  unique 
selling  points 

-  pricing 

-  distribution  channels 

-  promotion. 
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MODULE  E&I203:  MARKETING  THE  VENTURE  (continued) 


Concept 

Specific  Learner  Expectations 

Notes 

Marketing  Strategies 

The  student  should: 

•  identify  and  analyze  various  marketing 
strategies  for  their  applicability  in  terms  of 
marketing  mix  for  a  target  market 

•  justify  the  importance  of  a  marketing  program 
for  the  venture: 

-  economic 

-  social 

-  business 

•  compare  the  various  techniques  of  promotion: 

-  advertising 

-  personal  selling 

-  free  publicity 

-  sales  promotion 

-  merchandising 

-  trade  shows 

•  analyze  cost/benefit  factors  in  the  selection  of 
alternative  marketing  strategies 

•  formulate  and  implement  a  promotional 
strategy,  within  a  predetermined  budget,  for  a 
particular  venture. 

Analyzing  Marketing 
Strategies 

•     appraise  the  strengths  and  weaknesses  of  the 
marketing  strategy,  and  revise  as  necessary. 
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MODULE  E&I204:         MAKING  IT  HAPPEN 

Level:  Intermediate 

Theme:  Making  It  Happen 

Prerequisite:  None 

Module  Parameters:     No  specialized  equipment  or  facilities  required 

The  student  implements  and  assesses  a  venture. 

Curriculum  and  Assessment  Standards 


Module  Learner 
Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

Weighting 
(%) 

The  student  will: 

•  implement  a  venture 

•  estabhsh  management 
procedures  required  to 
start  the  venture 

•  demonstrate  leadership 
qualities  in 
implementing  the 
venture 

•  manage  problem  solving 
and  decision  making  at 
each  implementation 
stage  of  the  venture 

•  assess  the  venture 

Assessment  of  student  achievement  will  be  based  on: 

•  Logbook  Record  that  includes  the  following: 

-  implementation  time  lines 

-  implementation  procedures  for: 

•  managing 

•  marketing 

•  financing 

•  human  resource  requirements 

•  producing/servicing  requirements. 

•  Reflection  Record  consisting  of  an  examination  of 
his  or  her  personal  leadership  style  and  its 
appropriateness  for  the  venture. 

Assessment  Tools  (to  be  developed) 
Reflection  Log 

•  a  written  critique  and  oral  presentation  that 
describe  the  problem-solving  and  decision-making 
process  during  the  venture  planning  and 
implementation  stages. 

•  a  set  of  criteria  developed  by  the  student  to  assess 
the  success  (as  personally  defined)  of  the  venture 

20-30 

5-10 

50-60 
10-20 
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MODULE  E&I204:  MAKING  IT  HAPPEN  (continued) 


Module  Learner 

Weighting 

Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

(%) 

The  student  wilt 

Assessment  of  student  achievement  will  be  based  on: 

•    demonstrate  effort  to 

•     observations  of  individual  effort  and  interpersonal 

No  mark 

improve  basic 

interaction  during  the  instructional  period, 

competencies 

emphasizing: 

-  managing  learning 

-  being  innovative 

-  acting  ethically 

-  managing  resources 

-  communication 

-  teamwork  and  leadership 

-  demonstrating  responsibility. 

Assessment  Tools 

:      : 

Observation  Checklist:  Basic  Competencies 

Concept 

Specific  Learner  Expectations 

Notes 

Starting  the  Venture 

The  student  should: 

•  determine  the  start-up  requirements  for  the 
venture 

•  examine  legal  obligations  that  affect  the 
venture 

•  analyze  the  common  forms  of  business 
ownership: 

-  sole  proprietorship 

-  partnership 

-  corporation 

-  cooperative. 

Managing  the 
Venture 

•  discuss  the  functions  of  management 

•  analyze  why  businesses  fail,  and  illustrate  the 
consequences  of  poor  and/or  inadequate 
planning 

•  examine  short-  and  long-range  plans  for  the 
venture 

•  examine  management  models  and  leadership 
styles. 

Marketing  the 
Venture 

•     formulate  a  market  plan  considering: 

-  sales  and  distribution 

-  advertising 

-  pricing. 

Enterprise  and  Innovation   /E.16 
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MODULE  E&I204:  MAKING  IT  HAPPEN  (continued) 


Concept 

Specific  Learner  Expectations 

Notes 

Financing  the 
Venture 

The  student  should: 

•  examine  the  need  for  and  limitations  of  a 
budget  and  its  implications  in  the  financial  plan 
of  the  venture: 

-  income 

-  expenditures: 

•  production 

•  labour 

•  distribution 

•  marketing 

•  design  a  strategy  for  measuring,  monitoring 
and  controlling  results  against  the  plans 

•  prepare  a  cash  flow  projection. 

Human  Resources 
Requirements 

•  ascertain  human  resources  needs  and  how  these 
are  to  be  met 

•  identify  career  ladders  for  personnel. 

Producing/Servicing 
Requirements  of 
the  Venture 

•     describe  the  product  or  service  in  terms  of: 

-  characteristics: 

•  quality 

•  excellence 

-  labour: 

•  availability 

•  efficiency 

•  effectiveness 

-  suppliers 

-  equipment/technology 

-  property  and  facilities 

-  cost  data. 

Assessing  the 
Venture 

•  compare  and  contrast  various  ways  of  assessing 
ventures 

•  develop  a  set  of  criteria  to  assess  the  venture 

•  examine  personal/individual  motives  in 
relation  to  the  development  and  creation  of  the 
venture 

•  relate  leadership  strategies  to  venture  analysis 

•  assess  the  lifestyle  implications  of  the  venture 

•  analyze  the  venture  in  terms  of  change  and 
trends  projected  for  the  future 

•  prepare  a  written  critique  of  the  venture. 
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MODULE  CURRICULUM  AND  ASSESSMENT  STANDARDS 

ADVANCED  LEVEL 


The  following  pages  define  the  curriculum  and  assessment  standards  for  the  advanced  level  of 
Enterprise  and  Innovation. 


Advanced  level  modules  demand  a  higher  level  of  expertise  and  help  prepare 
students  for  entry  into  the  workplace  or  a  related  post-secondary  program. 


Module  E&I301:        Managing  the  Venture    F.3 

Module  E&I302:        Expanding  the  Venture  F.7 
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MODULE  E&I301:         MANAGING  THE  VENTURE 

Level:  Advanced 

Theme:  Making  It  Happen 

Prerequisite:  None 

Module  Parameters:     No  specialized  equipment  or  facilities  required 

The  student  develops  management  procedures  for  a  venture. 

Curriculum  and  Assessment  Standards 


Module  Learner 

Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

Weighting 
(%) 

The  student  will: 

Assessment  of  student  achievement  will  be  based  on: 

•    manage  the  venture  by 
performing  the  following 

•     Organizational  chart  of  the  venture  covering  the 
planning,  organizing  and  human  resources 

10-15 

functions: 

-  planning 

-  organizing 

-  managing  human 
resources 

-  managing  finances 

-  monitoring 

•     a  portfolio  of  the  human  resources  and  designated 
duties  and  the  financial  record  of  the  venture. 

15-20 

•    establish  management 
procedures  necessary  to 
implement  the  venture 

•    examine  critical  risks, 
and  develop  contingency 
procedures 

•     a  Contingency  Plan:  Given  three  problem 
scenarios,  the  student  will  develop  a  contingency 
plan  for  each  example: 

-  drop-in  demand  for  product 

-  human  resource  complication 

-  major  delay  in  production 

-  a  new  competition  in  the  market. 

35-45 

•     monitor  the  venture 
plan,  and  revise  as 
necessary 

•     an  oral  presentation  on  the  status  of  the  venture 
addressing  the  following: 

-  current  position,  highlighting  the  strengths, 
weaknesses  and  revisions  necessary. 

20-30 

•      Reflection  Record  consisting  of  identification  of 
personally  significant  knowledge,  skills  and 
attitudes  within  the  context  of  management. 

5 
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MODULE  E&I301:  MANAGING  THE  VENTURE  (continued) 


Module  Learner 

Weighting 

Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

(%) 

The  student  wilt 

Assessment  of  student  achievement  will  be  based  on: 

"•    demonstrate  effort  to 

•     observations  of  individual  effort  and  interpersonal 

No  mark 

refine  basic 

interaction  during  the  instructional  period, 

competencies. 

emphasizing: 

-  managing  learning 

-  being  innovative 

-  acting  ethically 

-  managing  resources 

-  communication 

-  teamwork  and  leadership 

-  demonstrating  responsibility. 

Assessment  Tools 

Observation  Checklist:  Basic  Competencies 

Concept 

Specific  Learner  Expectations 

Notes 

Planning 

The  student  should: 

•  evaluate  the  objectives  and  goals  of  the  venture 

•  examine  management  functions: 

-  leading 

-  motivating 

-  morale  building 

-  planning 

-  directing 

-  problem  solving 

-  decisionmaking 

-  communicating 

-  organizing 

-  monitoring 

•  analyze  the  goals,  and  develop  a  plan  of  action 
to  fulfill  venture  requirements  in  terms  of: 

-  capital 

-  labour 

-  marketing 

-  production/service 

•  examine  the  need  for  accounting  procedures, 
and  review  source  documents,  such  as: 

-  sales  receipts 

-  cash  register  records 

-  cheque  stubs 

Enterprise  and  Innovation  /F.4 
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MODULE  E&I301:  MANAGING  THE  VENTURE  (continued) 


> 


Concept 

Specific  Learner  Expectations 

Notes 

Planning  (continued) 

The  student  should: 

•  appraise  government  regulations  dealing  with: 

-  health 

-  safety 

-  compensation 

•  discuss  ethical  and  unethical  business  practices 

•  examine  the  marketing  mix: 

-  product/service 

-  pricing 

-  location 

-  promotion 

•  formulate  a  plan  to  monitor: 

-  inventory 

-  supplies. 

Organizing 

•  describe  qualities  of  leadership  as  a 
management  tool 

•  compare  the  effects  of  leadership  styles  on 
human  relations 

•  develop  an  organizational  structure  to  achieve 
the  goals  and  objectives  of  the  venture 

•  analyze  the  organizational  structure  in  terms 
of: 

-  flexibility 

-  suitability  to  type  and  size  of  venture 

-  communication  channels 

-  decision-making  process 

-  efficiency 

•  establish  and  maintain  effective 
internal/external  communication  functions. 

Managing  Human 
Resources 

•  describe  the  necessary  components/strategies 
of: 

-  recruitment 

-  human  resources  development 

•  examine  characteristics  for  a  supervisor  role 

•  discuss  the  components  of  remuneration: 

-  tangible 

-  intangible 

•  assess  impact  of  working  conditions  on 
organizational  culture 

•  explain  impact  of  morale  on  productivity 

•  apply  the  use  of  an  organization  plan  prepared 
by  others 
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MODULE  E&I301:  MANAGING  THE  VENTURE  (continued) 


Concept 

Specific  Learner  Expectations 

Notes 

Managing  Human 
Resources 
(continued) 

The  student  should: 

•  demonstrate  conflict  resolution  strategies 

•  demonstrate  negotiating  skills 

•  propose  a  system  to  deal  with  tardiness  and 
absenteeism 

•  formulate  a  plan  to  encourage: 

-  team  building 

-  professionalism. 

Managing  Finances 

•  examine  accounting  functions: 

-  cashflow 

-  profit  and  loss 

-  balance  sheet 

•  perform  banking  functions: 

-  identify  banking  institutions 

-  properly  complete  various  forms 

•  design  a  sample  payroll 

•  examine  the  function  of  accounts  receivable  and 
accounts  payable  in  relation  to  cash  flow. 

Monitoring 

•  examine  various  venture  plans  and  identify 
factors  in  the  venture  plan  that  require 
monitoring: 

-  cash  flow 

-  customer/client  satisfaction 

-  human  resources  effectiveness 

-  other 

•  set  a  time  line  indicating  when  and  how  often 
each  factor  would  be  monitored 

•  propose  adjustments  to  remedy  inconsistencies 

•  examine  external  factors  that  may  affect  the 
venture: 

-  fluctuating  economy 

-  fads 

-  seasonal  variations 

•  propose  adjustments  to  remedy  inconsistencies 

•  develop  strategies  for  changing  a  plan  in 
progress 

•  compare  and  assess  financial  alternatives 

•  discuss  circumstances  when  it  may  be 
appropriate  to  downsize  or  terminate  the 
venture 

•  formulate  a  plan  addressing  the  requirements 
and  responsibilities  involved  in  downsizing  or 
terminating  a  venture. 

Enterprise  and  Innovation  /F.6 
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MODULE  E&I302:         EXPANDING  THE  VENTURE 

Level:  Advanced 

Theme:  Making  It  Happen 

Prerequisite:  None 

Module  Parameters:     No  specialized  facilities  or  equipment  required 

The  student  explores  and  assesses  the  elements  of  success  in  expanding  a  venture. 

Curriculum  and  Assessment  Standards 


Module  Learner 

Weighting 

Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

(%) 

The  student  will: 

Assessment  of  student  achievement  will  be  based  on: 

•    analyze  the  rationale  for 

•     a  written  synopsis  and  oral  presentation  that 

30-40 

expanding  a  particular 

includes: 

venture 

-  the  rationale  for  expansion  taking  into 

•     evaluate  the  options 

consideration 

1               *  X.             • 

available,  and  develop 

•   personal  criteria: 

-  values 

-  goals 

expansion  strategy 

#    compare  personal 

-    expertise 

philosophy  with  venture 

•   economic  criteria 

goals 

•  financial  considerations 

•  social/ethical  considerations 

•  personal  definition  of  a  "successful"  venture 

-  an  analysis  of  options  available  which  could 
include: 

•  managing,  financing,  promotion  strategies 

•  vertical  or  horizontal  expansion 

•  diversification 

-  the  rationale  for  selection  one  of  the  above 
options: 

•  taking  into  consideration  personal  philosophy 

•  a  plan  for  implementation. 

•    implement  the 

•     Practical  Experience:  Alone  or  as  a  group, 

20-30 

expansion  of  a  particular 

students  will  implement  the  expansion  plan. 

venture 

Assessment  Tools  (to  be  developed) 
Student  Self- evaluation 
Observation/Assessment  of  Group  Activity  Project 

•     assess  the  elements  of 

•     A  written  or  oral  assessment  of  expanded 

20-30 

"success"  (as  personally 

venture  which  includes: 

defined)  of  the  expanded 

-  a  personal  definition  of  "success" 

venture 

-  identification  of  expansion  goals 

-  a  set  of  criteria  developed  by  the  students  to 
assess  their  expansion  "success"  (as  personally 
defined). 

CSB:  94  05  26 


Enterprise  and  Innovation  /F.7 
(Interim  1992) 


MODULE  E&I302:  EXPANDING  THE  VENTURE  (continued) 


Module  Learner 

Weighting 

Expectations 

Assessment  Criteria  and  Conditions  (Draft) 

(%) 

The  student  wilt 

Assessment  of  student  achievement  will  be  based  on: 

•    demonstrate  effort  to 

•      observations  of  individual  effort  and  interpersonal 

No  mark 

refine  basic 

interaction  during  the  instructional  period, 

competencies. 

emphasizing: 

-  being  innovative 

-  acting  ethically 

-  teamwork  and  leadership 

-  demonstrating  responsibility. 

Assessment  Tools 

Observation  Checklist:  Basic  Competencies 

Concept 

Specific  Learner  Expectations 

Notes 

Analyzing  Expansion 
Potential 

The  student  should: 

•  analyze  the  rationale  for  expanding  a  particular 
venture,  taking  into  consideration: 

-  personal  criteria: 

•  values 

•  goals 

•  expertise 

-  economic  criteria 

-  financial  considerations 

-  social/ethical  considerations 

-  personal  definition  of  a  "successful"  venture 

•  compare  personal  philosophy  with  venture 
goals 

•  evaluate  the  options  available  for  expansion: 

-  vertical  or  horizontal  expansion 

-  diversification. 

' 


Enterprise  and  Innovation  /F.8 
(Interim  1992) 


CSB:  94  05  26 


MODULE  E&I302:  EXPANDING  THE  VENTURE  (continued) 


Concept 

Specific  Learner  Expectations 

Notes 

Making  the  Decision 

The  student  should: 

•  recognize  and  appraise  the  conditions  that 
indicate  the  possibility  for  expansion 

•  predict  the  impact  of  expansion  on  the  roles 
within  the  venture 

•  formulate  realistic  goal  expectations  for 
expansion 

•  propose  possible  directions  for  expansion. 

Developing  the 
Expansion 

•  examine  the  limitations  resulting  from  the  type 
of  venture  involved 

•  design  a  plan  for  implementing  the  expansion 

•  formulate  a  strategy  to  achieve  the  expansion: 

-  managing 

-  financing 

-  promotion 

•  implement  the  expansion  of  a  particular 
venture. 

Monitoring  and 
Assessing  the 
Expansion 

•  investigate  the  social  consequences 

•  analyze  the  degree  of  success  in  achieving  the 
financial  goals 

•  assess  the  elements  of  "success"  (as  personally 
defined)  of  the  expanded  venture 

•  predict  the  need  for  future/continued  expansion. 

Franchising 

•  examine  the  concept  of  franchising  as  a  means 
of  expanding  business 

•  evaluate  the  benefits  and  risks 

•  examine  the  process  of  establishing  franchises. 

) 
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Enterprise  & 
Innovation 


ASSESSMENT  TOOLS 


(Revised) 


Draft,  June  1995 


OBSERVATION  CHECKLIST:  BASIC  COMPETENCIES 

The  following  basic  competencies  (KSA)  are  integrated  throughout  the  CTS  program.  A  student's 
performance  and  growth  should  be  assessed  through  observations  involving  the  student,  the  teacher, 
peers  and  others.  As  the  student  progresses  through  the  levels,  he  or  she  builds  on  competencies  gained 
in  earlier  levels. 


Basic 
Competency 

Stage  1 

Stage  2 

Stage  3 

p 

e 

r 
s 
o 
n 
a 
1 

M 
a 
n 

a 

g 
e 
m 
e 
n 
t 

Managing 
Learning 

The  student  will: 

D  be  able  to  identify /locate 
appropriate  reference/ 
information  sources 

D  identify  and  demonstrate  a 
variety  of  learning  skills  and 
tools;  e.g .,  learning  styles/ 
preferences  and  strategies 
such  as  notemaking,  concept 
mapping,  etc. 

The  student  will: 

0  apply  a  variety  of  learning 
styles/preferences  to  enhance 
ability  to  acquire  new 
information  recall  and  apply 
knowledge 

The  student  will: 

□  draw  and  defend  conclusions 
from  available  information 

□  extract  rules  or  principles 

D  apply  rules  and  principles  to 
new  situations 

Being 
Innovative 

D  recognize  opportunities  and 
problems 

□  specify  goals  and  constraints 
D  generate  alternatives 

□  consider  risks 

Q  evaluate  and  select  best 
alternative 

D  think  critically  and  act 
logically  to  evaluate 
situations,  solve  problems 
and  make  decisions 

Q   combine  ideas  or  information 

in  new  ways 
D  make  connections  between 

seemingly  unrelated  ideas 
□  prepare,  validate  and 

implement  plans  that  reveal 

new  possibilities 

Ethics 

□  identify  appropriate  ethical 
behaviour 

□  demonstrate  appropriate 
ethical  behaviour 

□  encourage  and  support  others 
to  demonstrate  ethical 
behaviour 

Managing 
Resources 

□  allocate  time  effectively  by 
selecting  relevant,  goal- 
related  activities,  ranking 
them  in  order  of  importance, 
allocating  time,  and  preparing 
and  following  schedules. 

D  allocate  materials  and  use 
facilities  effectively  by 
acquiring,  storing,  and 
distributing  materials, 
supplies,  parts,  equipment, 
space,  or  final  products  in 
order  to  make  best  use  of 
them. 

a  allocate  human  and  other 
resources  effectively  by 
assessing  knowledge  and 
skills,  distributing  work  and 
materials,  evaluating 
performance  and  providing 
feedback. 

S 
o 
c 
i 
a 
1 

I 

n 

t 
e 
r 
a 
c 
t 
i 
o 
n 
s 

Communication 

□  prepare  and  effectively 
present  accurate,  concise 
written,  visual  and  oral 
reports 

□  communicate  thoughts, 
feelings,  and  ideas  to  justify 
or  challenge  a  position  by 
encouraging,  persuading, 
convincing  or  otherwise 
motivating  individuals  or 
groups 

D  negotiate  effectively  by 
working  towards  an 
agreement  that  may  involve 
exchanging  specific  resources 
or  resolving  divergent 
interests 

Teamwork, 
Leadership  and 
Service 

D  participate  as  an  effective 
member  of  a  team  by  working 
cooperatively  with  others  and 
contributing  ideas, 
suggestions  and  effort 

D  recognize  and  respect  peoples' 
diversity  and  individual 
differences 

D  serve  clients  and  customers 
effectively  by  listening 
carefully  to  understand  their 
needs  and  by  providing  as 
much  assistance  as  possible  to 
satisfy  their  expectations 

□  lead  when  appropriate, 

mobilizing  the  group  for  high 
performance 

Demonstrating 
Responsibility 
(Safety  and 
Accountability) 

□  demonstrate  high  standards  in 
attendance  and  punctuality 

□  be  trustworthy  and  honest  in 
dealing  with  others 

□  follow  safe  procedures 
consistently  and  recognize  and 
eliminate  potential  hazards. 

□  understand  and  evaluate  the 
impact  on  self  and  the 
organization  for  breaking 
with  organizational  or 
societal  values  and 
regulations. 

D  work  hard  to  excel  at  setting 
and  meeting  goals,  doing 
tasks,  setting  high  standards 
and  paying  attention  to 
important  details. 

CSB:  94  05  26 


Enterprise  and  Innovation  /G.l 
(Interim  1994) 


Enterprise  and  Innovation  /G.2  CSB:  94  05  26 

(Interim  1994) 


ASSESSMENT  TOOLS  (DRAFT) 

The  following  pages  include  background  information  and  strategies  for  assessing  student  achievement,  and  the 
assessment  tools  that  are  listed  in  Sections  D,  E  and  F  of  this  Guide. 


This  section  of  the  Guide  to  Standards  and  Implementation  has  been  designed  to  provide  a 
common  set  of  assessment  tools  that  can  be  applied  in  each  module  in  CTS  throughout  the 
province. 

These  tools  will  assist  the  teachers,  business  /  industry  and  post-secondary  representatives 
involved  in  the  development  and  implementation  of  CTS,  providing  a  common  base  of 
understanding  about  the  level  of  competencies  students  are  expected  to  demonstrate. 

These  toois  are  in  draft  form  and  are  being  validated  between  now  and  1997  during  the  interim 
stage  of  CTS  implementation. 

The  goal  is  to  establish  assessment  standards  that  are  fair  and  credible,  and  challenge  junior  and 
senior  high  school  students  as  they  proceed  through  the  CTS  program. 


Assessing  Student  Achievement  in  CTS 

Assessing  Student  Achievement  in  Enterprise  and  Innovation  Strand  (to  be  developed) 

Assessment  Tools  Generic  to  CTS 

Basic  Competencies  Reference  Guide 


Assessment  Tools  Generic  to  Enterprise  and  Innovation  Strand 
PRERBC:      Presentations/Reports  Rubric 
RESRBC:      Research  Rubric 
E&IGRP:      Group  Effectiveness  Observation  Form 
E&nTV:       Interview  Guidelines 

Assessment  Tools  Specific  to  Modules  in  the  Enterprise  and  Innovation  Strand 


E&I101-1 
E&I101-2 
E&I101-3 
E&I102-1 
E&I  102-2 
E&I  102-3 
E&I203-1 

E&I203-2: 


Logbook  Record  Checklist 

Framework  for  Assessing  Entrepreneurship  Ventures 

E&I  Module  101  -  Sample  Concept  Test 

Framework  for  Assessing  a  Venture  Plan 

Venture  Plan  Contribution 

Logbook  Record  Checklist 

Framework  for  Assessing  Marketing  Strategies  of 

Entrepreneurial  Ventures 

Framework  for  Assessing  a  Venture  Marketing  Plan 
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ASSESSING  STUDENT 
ACHIEVEMENT  IN  CTS 

The  CTS  assessment  standards  assess  two  basic 
forms  of  competency: 

•  What  a  student  can  do! 

•  make  a  product  (e.g.,  wood  bowl,  report, 
garment) 

•  demonstrate  a  process 

•  strand-related  competencies  (e.g., 
keyboarding,  hair  cutting,  sewing 
techniques,  lab  procedures) 

•  basic  competencies  (e.g.,  resource  use, 
safety  procedures,  teamwork) 

•  What  a  student  knows? 

•  knowledge  base  needed  to  demonstrate  a 
competency  (link  theory  and  practice). 

CTS  Defines  Summative  Assessment  Standards 

The  assessment  standards  and  tools  defined  for  the 
CTS  modules,  referenced  in  Sections  D,  E  and  F  of 
this  Guide,  focus  on  the  final  (or  summative) 
assessment  of  student  achievement. 

Assessment  throughout  the  learning  period  (or 
formative  assessment)  will  continue  to  assess  how 
students  are  progressing.  Teachers  direct  and 
respond  to  students'  efforts  to  learn  -  setting  and 
marking  tasks  and  assignments,  indicating  where 
improvement  is  needed,  sending  out  interim 
reports,  congratulating  excellence,  etc. 

Teachers  will  decide  which  instructional  and 
assessment  strategies  to  apply  during  the  formative 
learning  period.  As  formative  and  summative 
assessment  are  closely  linked,  some  teachers  may 
wish  to  modify  the  tools  included  in  this  section  to 
use  during  the  instructional  process.  Teachers  may 
also  develop  their  own  summative  assessment  tools 
as  long  as  the  standards  are  consistent  with  the 
minimum  expectations  outlined  by  Alberta 
Education. 


Grading  and  Reporting  Student  Achievement 

When  a  student  can  demonstrate  ALL  of  the  exit- 
level  competencies  defined  for  the  module  (Module 
Learner  Expectations),  the  teacher  will  designate 
the  module  as  "successfully  completed."    The 
teacher  will  then  use  accepted  grading  practices  to 
determine  the  percentage  grade  to  be  given  for  the 
module— a  mark  not  less  than  50%. 

The  time  frame  a  teacher  allows  a  student  to 
develop  the  exit-level  competency  is  a  local 
decision.  NOTE:  The  Senior  High  School 
Handbook  specifies  that  students  must  have  access 
to  23  hours  of  instruction  for  each  credit.  Students 
may,  however,  attain  the  required  competencies  in 
less  time  and  may  proceed  to  other  modules. 

Teachers  are  encouraged  to  consult  their 
colleagues  to  ensure  grading  practices  are  as 
consistent  as  possible. 

High  school  teachers  may  wish  to  refer  to 
"Directions  for  Reporting  Student  Achievement  in 
CTS"  for  information  on  how  to  use  the  CTS 
course  codes  to  report  credits  students  have  earned 
to  Alberta  Education.  (Copies  of  this  document 
have  been  forwarded  to  superintendents  and  senior 
high  school  principals.) 

Components  of  Assessment  Standards  in  CTS 

The  following  components  are  included  in  each 
module: 

•      module  learner  expectations  (shaded  left 
column  of  the  module)  define  the  exit-level 
competencies  students  are  expected  to  achieve 
to  complete  a  module.  Each  MLE  defines  and 
describes  critical  behaviors  that  can  be 
measured  and  observed.  The  student  must 
meet  the  standard  specified  for  ALL  MLEs 
within  a  module  to  be  successful.  (MLEs  will 
not  change  until  J  997  when  minor 
adjustments  may  be  made  to  update  and 
clarify  wording.) 
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suggested  emphasis  (right  column  of  the 
module)  provides  a  guideline  for  the  relative 
significance  of  each  MLE  and  can  be  used  to 
organize  for  instruction.  (In  draft  until  early 
1997,  revisions  to  selected  modules  will  be 
distributed  in  June  1995  and  1996  with  final 
revisions  in  June  1997.) 

conditions  and  criteria  (middle  column  of  the 
module)  set  the  framework  for  the  assessment 
of  student  competency,  specifying  the 
minimum  standard  for  performance  and 
including  a  reference  to  assessment  tools, 
where  appropriate.  (In  draft  until  early  1997, 
revisions  to  selected  modules  will  be 
distributed  in  June  1995  and  1996  with  final 
revisions  in  June  1997.) 

Conditions  outline  the  specifications  under 
which  a  student's  competency  can  be  judged. 
For  example,  the  conditions  could  specify 
whether  the  assessment  should  be  timed  or  not, 
or  if  the  student  should  be  allowed  to  access  to 
support  resources  or  references. 

Criteria  define  the  behaviors  that  a  student 
must  demonstrate  to  meet  the  designated 
standard.  For  example,  the  criteria  could 
describe  the  various  techniques  that  must 
demonstrated  when  using  a  tool,  and/or 
describe  the  minimum  components  of  a  project 
the  student  must  complete. 

Standard  -The  standard  may  be  defined  by  ( 1 ) 
assessment  tools,  which  are  referenced  in  this 
section  (or  sometimes  in  approved  learning 
resources)  and/or  (2)  exemplars  of  student 
work  (to  be  developed  and  distributed  as 
"Reference  Sets"  in  June  1997). 

Assessment  Tools  included  in  this  section  of 
the  Guide  (e.g.  checklists,  rubrics/rating 
scales)  tend  to  be  of  two  types: 

•     tools  generic  to  a  strand  or  to  the  entire 
CTS  program;  e.g.,  a  standard  4-point 
Project  Assessment  Scale  /  Rubric  is  used 
in  all  strands.  Other  generic  tools  being 
developed  include  assessing  reports  and 


presentations  and  lab  safety  checklists. 
(Names  of  these  tools  include  the  strand 
code  (e.g.,  "INF"  for  Information 
Processing)  and  a  code  for  the  type  of 
tool  (e.g.,  "TDENT"for  Text-Data 
Entry).) 

•  tools  specific  to  a  module;  e.g.,  assessment 
checklist  for  assessing  a  venture  plan  in 
Enterprise  and  Innovation  or  a  checklist 
for  sketching,  drawing  and  modeling  in 
Design  Studies.  (Names  of  these  tools 
include  the  module  code;  e.g.,  "INF101- 

1 "  indicating  that  it  is  the  first  module- 
specific  tool  used  in  Information 
Processing  101.) 

•  Exemplars  /  Reference  Sets  :  Selected 
examples  of  student  work  in  print,  audio, 
video  and/or  CD-ROM  formats  are 
scheduled  to  be  available  by  June  1997. 
These  exemplars  will  supplement  the 
assessment  tools  and  help  teachers  decide 
if  a  student's  work  is  at  standard,  above 
standard,  or  not  yet  at  standard. 

Development  and  Validation  Processes 

The  "Conditions  and  Criteria"  and  "Suggested 
Emphasis"  columns  and  related  assessment  tools 
are  being  validated  1994-97,  with  extensive  input 
from  teachers,  professional  associations  /  contacts 
and  post-secondary  institutions.  The  goal  is  to 
prepare  well-structured  assessment  standards  and 
related  assessment  tools  that: 

•  establish  an  appropriate  level  of  challenge  and 
rigor 

•  relate  directly  to  the  type  of  learning  described 
in  the  curriculum  standard 

•  are  easy  to  understand 

•  efficient  to  implement 

•  can  provide  a  consistent  measure  of  what  was 
expected  to  be  measured. 
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BASIC  COMPETENCIES  REFERENCE  GUIDE 

The  following  basic  competencies  (KSA)  are  integrated  throughout  the  CTS  program.  A  student's 
performance  and  growth  should  be  assessed  through  observations  involving  the  student,  the  teacher,  peers 
and  others.  As  the  student  progresses  through  the  levels,  he  or  she  builds  on  competencies  gained  in  earlier 
levels. 


Basic 

Competency 

Stage  1 

Stage  2 

Stage  3 

p 

e 
r 
s 

0 

n 
a 
1 

M 

a 
n 
a 

g 
e 
m 
e 
n 
t 

Managing 
Learning 

The  student  will: 

D  be  able  to  identify/locate 
appropriate  reference/ 
information  sources 

D  identify  and  demonstrate  a  variety 
of  learning  skills  and  tools;  e.g., 
learning  styles/  preferences  and 
strategies  such  as  notemaking, 
concept  mapping,  etc. 

The  student  will: 

D      apply  a  variety  of  learning 
styles/preferences  to  enhance 
ability  to  acquire  new 
information  recall  and  apply 
knowledge 

The  student  will: 

D   draw  and  defend  conclusions 

from  available  information 
D   extract  rules  or  principles 
□  apply  rules  and  principles  to  new 
situations 

Being 
Innovative 

D      recognize  opportunities  and 

problems 
D  specify  goals  and  constraints 
D  generate  alternatives 
D   consider  risks 
D   evaluate  and  select  best 

alternative 

D  think  critically  and  act  logically 
to  evaluate  situations,  solve 
problems  and  make  decisions 

D   combine  ideas  or  information  in 

new  ways 
D   make  connections  between 

seemingly  unrelated  ideas 
D   prepare,  validate  and  implement 

plans  that  reveal  new  possibilities 

Ethics 

D   identify  appropriate  ethical 
behaviour 

D   demonstrate  appropriate  ethical 
behaviour 

D   encourage  and  support  others  to 
demonstrate  ethical  behaviour 

Managing 
Resources 

D  allocate  time  effectively  by 
selecting  relevant,  goal-related 
activities,  ranking  them  in  order 
of  importance,  allocating  time, 
and  preparing  and  following 
schedules. 

D  allocate  materials  and  use 

facilities  effectively  by  acquiring, 
storing,  and  distributing 
materials,  supplies,  parts, 
equipment,  space,  or  final 
products  in  order  to  make  best 
use  of  them. 

D   allocate  human  and  other 

resources  effectively  by  assessing 
knowledge  and  skills,  distributing 
work  and  materials,  evaluating 
performance  and  providing 
feedback. 

S 

0 

c 
i 
a 

1 

I 

n 
t 

e 
r 
a 
c 
t 
i 

0 

n 

s 

Communication 

D  prepare  and  effectively  present 
accurate,  concise  written,  visual 
and  oral  reports 

D  communicate  thoughts,  feelings, 
and  ideas  to  justify  or  challenge  a 
position  by  encouraging, 
persuading,  convincing  or 
otherwise  motivating  individuals 
or  groups 

□  negotiate  effectively  by  working 
towards  an  agreement  that  may 
involve  exchanging  specific 
resources  or  resolving  divergent 
interests 

Teamwork, 
Leadership 
and  Service 

D  participate  as  an  effective 
member  of  a  team  by  working 
cooperatively  with  others  and 
contributing  ideas,  suggestions 
and  effort 

□   recognize  and  respect  peoples' 
diversity  and  individual 
differences 

D   serve  clients  and  customers 
effectively  by  listening  carefully 
to  understand  their  needs  and  by 
providing  as  much  assistance  as 
possible  to  satisfy  their 
expectations 

D   lead  when  appropriate, 

mobilizing  the  group  for  high 
performance 

Demonstrating 
Responsibility 
(Safety  and 
Accountability) 

D  demonstrate  high  standards  in 
attendance  and  punctuality 

□  be  trustworthy  and  honest  in 
dealing  with  others 

D  follow  safe  procedures 

consistently  and  recognize  and 
eliminate  potential  hazards. 

D   understand  and  evaluate  the 
impact  on  self  and  the 
organization  for  breaking  with 
organizational  or  societal  values 
and  regulations. 

D  work  hard  to  excel  at  setting  and 
meeting  goals,  doing  tasks, 
setting  high  standards  and  paying 
attention  to  important  details. 
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GROUP  MEMBER  EFFECTIVENESS  OBSERVATION  FORM 


TOOL:  E&IGRP 


Name: 
Date: 


Rating  Scale:     4  =  Always;     3  =  Frequently;      2  =  Occasionally;    1  =  Never 


Project: 

Group: 

Rating 

Standard 

4 

3 

2 

l 

•    was  on  time 

D 

□ 

D 

□ 

•    attended  group  sessions 

D 

D 

D 

D 

•    took  an  active  part  and  contributed  information  and  ideas 

□ 

D 

□ 

□ 

•    had  a  positive,  rather  than  negative  or  critical,  approach 

D 

□ 

D 

D 

•    listened  when  others  spoke 

□ 

□ 

□ 

□ 

•    respected  and  interacted  with  other  members 

□ 

D 

□ 

D 

•    respected  individual  differences 

D 

D 

D 

D 

•    avoided  prejudice  and  kept  biases  out 

D 

D 

D 

D 

•    was  open  to  the  ideas  and  suggestions  of  others 

□ 

□ 

D 

□ 

•    encouraged  non-contributors  to  take  part 

D 

D 

□ 

D 

•    accepted  responsibility  for  the  consequences  of  his/her  beha\iour 

D 

□ 

□ 

D 

•    was  sensitive  to  the  feelings  and  concerns  of  others 

D 

□ 

□ 

□ 

•    was  genuine  and  open 

D 

□ 

D 

■    D 

•    supported  others  and  helped  them  articulate  their  ideas 

D 

□ 

D 

□ 

•    helped  the  group  by  summarizing,  clarifying,  mediating,  praising 
and  encouraging 

□ 

□ 

□ 

□ 

Strategies  for  Improvement: 


Gil 
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INTERVIEW  GUIDELINES 


TOOL:  E&IITV 


Name: 


Date: 


Entrepreneur's  Name: 


Signature  or  Business  Stamp: 


Module  Learner  Expectation 

The  student  will: 

•    investigate  career  options  where 
enterprise  and  innovation  are 
particularly  important 


Instructions: 

•  Students  must  ask  a  minimum  of  3  questions  pertaining  to  each 
category  and  record  the  responses. 

•  Interview  assessment  is  evaluated  on  a  completion  or  non-completion 
basis. 


Questions 

Responses 

Entrepreneur's  Background 

□ 

□ 

□ 

□ 

□ 

□ 

Early  Stage  of  Business 

□ 

□ 

□ 

□ 

□ 

□ 

Development  of  the  Business 

□ 

□ 

□ 

D 

□ 

□ 

Personal  Advice  and/or  Observations  from  the 
Entrepreneur 

D 
□ 
□ 

□ 

□ 

□ 

Comments: 
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LOGBOOK  RECORD  CHECKLIST 
Module  Learner  Expectation 

The  student  will: 

•  apply  strategies  and  develop 
competencies  in: 

-  identifying  opportunities 

-  creating  and  generating  ideas 

-  establishing  needs,  wants  and 
priorities 

-  assessing  alternatives 

-  assessing  environmental  impact 

•  investigating  career  options  where 
enterprise  and  innovation  are 
particularly  important 


TOOL:  E&I101-1 


Instructions 


•    Logbook  entries  are  evaluated  on  a  completion  or  non-compleuon 
basis. 


The  logbook  record  will  consist  of: 

D    A  minimum  of  30  ideas  generated  on  a  given  example  (e.g.,  a  list  of  possible  uses  for  a  brick) 

□  A  record  of  when  ideas  were  shared  in  a  group  setting  with  a  description  of  how  the  group  applied  such 
strategies  as  piggybacking,  brainstorming  and  mindmapping  to  further  develop  group  members'  ideas 

□  A  personal  list  of  needs,  wants  and  priorities  (minimum  of  30  of  each) 

□  An  analysis  of  student's  effectiveness  as  a  group  member  (group  work  may  be  assessed  by  teacher  and/or 
peers,  using  the  Group  Member  Effectiveness  Observation  Form:  E&IGRP) 

□  A  written  record  of  an  interview  with  an  entrepreneur  (using  the  Interview  Guidelines  E&IIVE) 

□  A  completed  "Entrepreneurial  Self-Assessment  Checklist" 

□  An  entrepreneurial  self-analysis  indicating  five  strong  characteristics  and  five  characteristics  he  or  she  can 
improve  upon  and  a  plan  of  action. 
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FRAMEWORK  FOR  ASSESSING  ENTREPRENEURIAL  VENTURES 

Date:  Student  Name: 


TOOL:  E&I101-2 


Module  Learner  Expectation 

The  student  will: 

•    identify,  compare  and  assess  a 
variety  of  venture  opportunities 


Rating 

The  student  has: 

4        Met  project  task  objectives  in  a  selfklirected  manner,  selecting  and  implementing  the 
most  appropriate  course  of  action.  Tools,  processes  and  materials  were  selected  and 
used  efficiently  and  confidently.  Problems  were  solved  in  effective  and  creative 
ways.  Quality,  particularly  details  and  finishes,  and  productivity  exceed  standards. 

3        Met  project/task  objectives  in  a  self-directed  manner,  selecting  and  using  tools, 
materials  and  processes  efficiently  and  effectively.  No  errors  or  deficiencies  are 
noted.  Defined  outcomes  regarding  quality  and  productivity  are  met  consistently. 

2        Met  project  objectives  with  limited  assistance  in  planning,  solving  problems  and 
selecting  and  using  materials  and  processes.  Only  minor  errors/deficiencies  are 
noted.  Quality  and  productivity  meet  defined  outcomes  but  are  inconsistent. 

1        Completed  task  as  directed,  demonstrating  rudimentary  skills/completeness  by 

following  a  guided  course  of  action.  Quality  and  productivity  meet  defined  outcomes 
but  are  inconsistent. 

0        Not  yet  completed  task,  major  deficiencies  and/or  errors  are  evident. 


Flow  Chart 


History /Background 
of  Entrepreneur 


Venture 
1 

Venture 

2 

Venture 
3 

Venture 

4 

Criteria 

(Student  Work) 

4 

3 

2 

1 

0 

□  Name  of  Entrepreneur 
D  Training/Education 

□  Previous  Employment/Experience 

□  Area  of  Expertise 

□ 

□ 

□ 

D 

□ 

□  Name  of  Venture 

D  Product/Service  Description 
D  Target  Market 

□  Size  of  Business 

D  Type  of  Ownership 

□  What  specific  need/opportunity  has  been 
addressed  by  the  venture? 

□ 

D 

□ 

D 

□ 

□  What  risks  are  involved? 

□  Major  risks 
D  Minor  risks 

D  Which  risks  are  controllable  and  which 
are  beyond  control? 

□ 

□ 

□ 

D 

□ 

□  Start  Up  Costs 

D  Source  of  Financial  Backing 

□  Advertising  Costs 

D  Materials/Supplies  Required 

□  Location/Overhead  Costs 

□  Staffing  for  Venture 

□  Opportunity  Costs 

□  Research  or  Product  Development 

□  Environmental  Impact 

□ 

□ 

□ 

□ 

□ 

□  Which  venture  has  most  potential? 
D  Justification 

□ 

□ 

□ 

□ 

D 
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ENTERPRISE  AND  INNOVATION 
MODULE  101  SAMPLE  CONCEPT  TEST 


TOOLS:  E&I101-3 


Module  Learner  Expectations 

The  student  will: 

•  ;i  describe  the  process  and 
components  of  a  venture 
plan 


Name: 
Date: 


Note:  Answers  and  recommended  scoring  are  shown  in  italics 


1 .    List  one  advantage  and  one  disadvantage  to  each  of  the  following: 


Advantage 

Disadvantage 

a.    starting  a  business  from 
scratch 

b.    purchasing  an  existing 
business 

(Students  either  list  one  advantage/disadvantage  or  they  did 
not.) 

c.    purchasing  a  franchise 

d.    becoming  involved  in 
network  marketing 

e.    sole  proprietorship 

f.    partnership 

g.    corporation 

14 


2.    Name  five  areas  that  a  business  plan  must  cover/explain. 

a.    

b.    


c. 
d. 
e. 
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3.    Assumption:  The  school  that  you  attend  does  NOT  have  a  cafeteria  or  "convenience  store".  Asa 
budding  entrepreneur,  you  recognize  that  a  small  store  would  do  well  in  your  school.  Answer  the 

following  questions  as  they  pertain  to  the  idea  of  bringing  a  store  into  your  school.  

10 

a.    List  10  items  that  you  think  would  sell  well  in  your  store  (keep  in  mind  legal  and  ethical 
components). 


b.    How  will  you  staff  your  "store"  when  you  are  attending  classes? 

(At  Standard  [1/2]  indicates  students '  ability  to  solve  the  problem  on  a  basic  level;  e.g.,  getting 
other  students  with  spares  to  cover.  Above  Standard  [2/2]  indicates  creative  thought  processes.) 


c.     Determine  the  best  way  possible  to  advertise  your  store  and  any  specials  that  you  will  offer  on  a 
daily  basis. 

(At  Standard  [1/2]  indicates  students  have  include  an  advertising  plan  with  daily  specials.  Above 
Standard  [2/2]  indicates  creative  thought  processes.) 


Students  in  high  school  love  to  "win  prizes".  Come  up  with  a  feasible  plan  to  promote  ANOTHER 
local  store  in  your  community  while  still  enticing  your  high  school  customers  to  support  your  own 
establishment. 

(At  Standard  [1/2]  indicates  students '  ability  to  solve  the  problem  on  a  basic  level.  Above 
Standard  [2/2])  indicates  creative  thought  processes.) 
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Assumption:  You  are  an  experienced  entrepreneur  and  you  recognize  the  tremendous  need  for  pulp 
and  paper  mill  in  your  community.  You  are  beginning  your  business  plan  and  need  to  address  some 
issues  that  your  community  will  be  concerned  about.  In  each  of  the  areas  outlined  below,  determine  an 
area  of  major  concern  that  your  community  will  want  answered.  Determine  the  potential  problem  and 
how  you  will  go  about  solving  it  to  their  satisfaction. 


a.    Environmental  Issue 

Problem'  (identified  or  not  identified) 


Solution: 


(Student  solution  indicates  basic  reasoning  for  a  mark  At  Standard  [1/2].  Above  Standard 
mark  shows  creative  thought  processes  [2/2].) 


b.    Business  Regulation  Issue 

Problem'  (identified  or  not  identified) 


Solution: 


(Student  solution  indicates  basic  reasoning  for  a  mark  At  Standard  [1/2].  Above  Standard 
mark  shows  creative  thought  processes  [2/2].) 


TOTAL  =       — 

41 
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FRAMEWORK  FOR  ASSESSING  A  VENTURE  PLAN 


TOOL:  E&I102-1 


Date: 


Student  Name: 


Module  Learner  Expectation 

The  student  will: 

apply  personal  goal-setting  and 
problem-solving  strategies  that 
facilitate  change  effectively 
assess  potential  risks  and  propose 
strategies  for  assessing  risks 
develop  strategies  for  securing 
resources  and  support  to 
implement  a  venture 
select,  plan  and  assess  a  venture 


Rating 

The  student  has: 

4         Met  project  task  objectives  in  a  self-directed  manner,  selecting  and  implementing 
the  most  appropriate  course  of  action.  Tools,  processes  and  materials  were 
selected  and  used  efficiently  and  confidently.  Problems  were  solved  in  effective 
and  creative  ways.  Quality,  particularly  details  and  finishes,  and  productivity 
exceed  standards. 

3         Met  project/task  objectives  in  a  self-directed  manner,  selecting  and  using  tools, 
materials  and  processes  efficiently  and  effectively.  No  errors  or  deficiencies  are 
noted.  Defined  outcomes  regarding  quality  and  productivity  are  met  consistently. 

2  Met  project  objectives  with  limited  assistance  in  planning,  solving  problems  and 

selecting  and  using  materials  and  processes.  Only  minor  errors/deficiencies  are 
noted.  Quality  and  productivity  meet  defined  outcomes  but  are  inconsistent. 

1         Completed  task  as  directed,  demonstrating  rudimentary  skills/completeness  by 
following  a  guided  course  of  action.  Quality  and  productivity  meet  defined 
outcomes  but  are  inconsistent. 

0         Not  yet  completed  task,  major  deficiencies  and/or  errors  are  evident. 


RATTNG 

4 

3 

2 

1 

0 

Research  Components 

□ 

D 

□ 

□ 

D 

Define  the  task 

Seek  and  gather  various  sources  of  information 

Organize  information  in  a  logical  manner 

Analyze  information 

Extract  the  appropriate  information  from  identified 

resources/materials  to  produce  new  information 

Communicate  the  process  involved  in  preparing  the  plan 

Predict  the  probability  that  the  suggested  outcomes  or  consequences 

of  the  plan  were  to  occur 

Make  a  judgement  on  the  feasibility  of  the  venture  plan 

Technical  Components 

D 

□ 

□ 

□ 

□ 

Legible 

Free  of  spelling/proof-reading  errors 

Correct  grammar/communication  style 

Professional  appearance/appropriate  format 

Appropriate  use  of  white  space 

Page  headings 

Line  spacing 

Document  free  of  smudges  and  wrinkles 

Content 

D 

D 

□ 

D 

□ 

Opportunity  is  identified 

Opportunity  is  assessed  (rationale) 

Idea  is  formulated  based  on  the  identified  opportunity 

Idea  is  assessed  based  on  specified  criteria 

Overall  goal  and  objectives  of  the  venture  are  identified 

Implementation  and  management  strategy  is  organized 

Risks  involved  are  assessed 

Finances  and  funding  information  are  prepared 

Back-up  strategy  is  developed 

Opportunity  costs  are  considered 

Comments: 
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VENTURE  PLAN  CONTRIBUTION 

Date:  

Module  Learner  Expectation 

The  student  will: 

•  demonstrate  qualities  that  initiate 

-  initiative 

-  flexibility 

-  leadership/team  member 

•  consider  career  options 


TOOL:  E&I102-2 


Student  Name: 


Rating 

The  student  has: 

4        Met  project  task  objectives  in  a  self-directed  manner,  selecting  and 

implementing  the  most  appropriate  course  of  action.  Tools,  processes  and 
materials  were  selected  and  used  efficiently  and  confidently.  Problems 
were  solved  in  effective  and  creative  ways.  Quality,  particularly  details  and 
finishes,  and  productivity  exceed  standards. 

3        Met  project/task  objectives  in  a  self-directed  manner,  selecting  and  using 
tools,  materials  and  processes  efficiently  and  effectively.  No  errors  or 
deficiencies  are  noted.  Defined  outcomes  regarding  quality  and 
productivity  are  met  consistently. 

2        Met  project  objectives  with  limited  assistance  in  planning,  solving 

problems  and  selecting  and  using  materials  and  processes.  Only  minor 
errors/deficiencies  are  noted.  Quality  and  productivity  meet  defined 
outcomes  but  are  inconsistent. 

1        Completed  task  as  directed,  demonstrating  rudimentary  skills/completeness 
by  following  a  guided  course  of  action.  Quality  and  productivity  meet 
defined  outcomes  but  are  inconsistent. 

0        Not  yet  completed  task,  major  deficiencies  and/or  errors  are  evident. 


RATING 

4 

3 

2 

1 

0 

Preparation  and  Planning 

□ 

D 

□ 

□ 

□ 

•  set  goals  and  follow  instructions  accurately 

•  formulate  questions  and  find  answerss 

•  access  relevant  in-school/commumty  resources 

•  interpret  and  organize  information  into  a  logical  sequence 

•  record  information  accurately 

•  use  time  effectively 

Technical  Components 

□ 

□ 

□ 

D 

□ 

•  demonstrate  effective  use  of  one  or  more  communication  media: 
e.g..  Written:  spelling,  punctuation,  grammar 

Oral:  voice  projection,  body  language 

Audio- Visual:  techniques,  tools 

•  use  correct  grammatical  convention  and  technical  terms 

•  provide  an  introduction  that  describes  the  purpose  of  the  project 

•  communicate  information  in  a  logical  sequence 

•  state  a  conclusion  based  on  a  summary  of  facts 

•  provide  a  reference  list  of  important  information  sources 

Content 

D 

□ 

□ 

□ 

□ 

•  Initiative 

•  Flexibility 

•  Leadership 

•  Team  Member 

Comments: 
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LOGBOOK  RECORD  CHECKLIST  MODULE  E&I102-3 


Module  Learner  Instructions: 

Expectations  •      Logbook  entries  are  evaluated  on  a  completion  or  non- 

completion  basis. 


The  student  will: 

•  describe  the  process  and 
components  of  a  venture 
plan 


The  logbook  record  will  consist  of: 

D    Three  personal  goals  in  relation  to  Enterprise  and  Innovation  addressing: 

•  student  input  into  course 

•  what  student  hopes  to  obtain  from  the  course 

□  Three  career  goals  including: 

•  career  research  where  entrepreneurial  skills  are  important 

•  an  interview  with  an  entrepreneur  (using  the  Interview  Guidelines:  E&IIVE) 

•  evidence  of  a  minimum  of  two  hours  volunteer  work  with  a  community  member/organization 

□  Summaiy  of  a  magazine  or  newspaper  article  pertaining  to  business  and/or  entrepreneurship.  Summary  will 
include: 

•  five  main  points 

•  statement  of  author '  s  point  of  view 

•  student  perspective  on  the  article 

•  technical  components;  e.g.,  tide,  date,  etc. 


□    A  personal  evaluation  of: 


•  what  he  or  she  has  contributed  to  the  venture  so  far 

•  how  he  or  she  could  improve  on  future  contributions 


□    A  description  of  team-building  exercise  (e.g.,  stranded  on  a  desert  island  and  students  must  create  a  survival 
plan  as  a  team),  how  it  was  implemented  and  an  evaluation  of  the  exercise. 
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FRAMEWORK  FOR  ASSESSING  MARKETING  STRATEGIES  OF 
ENTREPRENEURIAL  VENTURES 


TOOL:  E&I203-1 


Date: 


Student  Name: 


Module  Learner  Expectation 

The  student  will: 

•    analyze  various  marketing 

strategies  for  their  applicability  in 
terms  of  marketing  mix  for  a  target 
market 


Rating 


The  student  has: 


Met  project  task  objectives  in  a  self-directed  manner,  selecting  and  implementing  the  most 
appropriate  course  of  action.  Tools,  processes  and  materials  were  selected  and  used 
efficiently  and  conGdently.  Problems  were  solved  in  effective  and  creative  ways.  Quality, 
particularly  details  and  finishes,  and  productivity  exceed  standards. 

Met  project/task  objectives  in  a  self-directed  manner,  selecting  and  using  tools,  materials  and 
processes  efficiently  and  effectively.  No  errors  or  deficiencies  are  noted.  Defined  outcomes 
regarding  quality  and  productivity  are  met  consistently. 

Met  project  objectives  with  limited  assistance  in  planning,  solving  problems  and  selecting 
and  using  materials  and  processes.  Only  minor  errors/deficiencies  are  noted.  Quality  and 
productivity  meet  defined  outcomes  but  are  inconsistent. 

Completed  task  as  directed,  demonstrating  rudimentary  skills/completeness  by  following  a 

guided  course  of  action.  Quality  and  productivity  meet  defined  outcomes  but  are 

inconsistent. 

Not  yet  completed  task,  major  deficiencies  and/or  errors  are  evident. 


Venture 
1 

Venture 
2 

Criteria 

Rating 

4 

3 

2 

1 

0 

Name/Type  of  Venture: 

Target  Market: 

Product/Service  Description: 

Price: 

Place: 

1 

Promotion: 
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FRAMEWORK  FOR  ASSESSING  A  VENTURE  MARKETING  PLAN 


TOOL:  E&I203-2 


Date: 


Student  Name: 


Module  Learner  Expectation 

The  student  will: 

•  formulate  and  implement  a 
marketing  strategy  for  a  particular 
venture 

•  appraise  the  strengths  and 
weaknesses  of  the  marketing 
strategy,  and  revise  as  necessary 


Rating 

The  student  has: 


Met  project  task  objectives  in  a  self-directed  manner,  selecting  and  implementing 
the  most  appropriate  course  of  action.  Tools,  processes  and  materials  were 
selected  and  used  efficiently  and  confidently.  Problems  were  solved  in  effective 
and  creative  ways.  Quality,  particularly  details  and  finishes,  and  productivity 
exceed  sstandards. 

Met  project/task  objectives  in  a  self-directed  manner,  selecting  and  using  tools, 
materials  and  processes  efficiently  and  effectively.  No  errors  or  deficiencies  are 
noted.  Defined  outcomes  regarding  quality  and  productivity  are  met  consistently. 

Met  project  objectives  with  limited  assistance  in  planning,  solving  problems  and 
selecting  and  using  materials  and  processes.  Only  minor  errors/deficiencies  are 
noted.  Quality  and  productivity  meet  defined  outcomes  but  are  inconsistent. 

Completed  task  as  directed,  demonstrating  rudimentary  skills/completeness  by 
following  a  guided  course  of  action.  Quality  and  productivity  meet  defined 
outcomes  but  are  inconsistent. 

Not  yet  completed  task,  major  deficiencies  and/or  errors  are  evident. 


RATING 

4 

3 

2 

1 

0 

Research  Components 

□ 

□ 

□ 

D 

D 

Define  the  task ....... 

Seek  and  gather  various  sources  of  information 

Organize  information  in  a  logical  manner 

Analyze  information 

Extract  the  appropriate  information  from  identified 

resources/materials  to  produce  new  information 

Communicate  the  process  involved  in  preparing  the  plan 

Predict  the  probability  that  the  suggested  outcomes  or  consequences 

of  the  plan  were  to  occur 

Make  a  judgement  on  the  feasibility  of  the  venture  plan 

Technical  Components 

D 

□ 

□ 

□ 

D 

Legible 

Free  of  spelling/proof-reading  errors 

Correct  grammar/communication  style 

Professional  appearance/appropriate  format 

Appropriate  use  of  white  space 

Page  headings 

Line  spacing 

Document  free  of  smudges  and  wrinkles 

Content 

□ 

□ 

□ 

□ 

D 

Description  of  product 

Description  of  customer  and  target  market 

Size  of  potential  market 

Competition 

Suppliers 

Pricing  strategy 

Place  strategy 

Promotion  strategy 

Sales  projection 

External  opportunities  and  threats 

Revisions  to  the  marketing  plan  based  on  the  strengths  and 
weaknesses  of  the  ongoing  marketing  strategy  after  implementation 
of  the  venture 

Comments: 
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LINKAGES/TRANSITIONS 


WITHIN  CTS 

In  Enterprise  and  Innovation,  students  have  the  opportunity  to  develop  and  implement  venture  plans. 
These  venture  plans  could  be  community-,  public-service  or  profit-related.  Students  are  encouraged  to 
link  the  competencies  they  have  developed  through  past  experiences,  hobbies  and  interests  with  and 
between  core  and  complementary  courses.  Linkages  between  Enterprise  and  Innovation  and  other 
programs  will  vary  according  to  the  type  and  sophistication  of  the  venture.  The  following  charts 
outline  potential  linkages. 


Strand 

Module 

Agriculture 

Field,  Nursery  and  Greenhouse  Crops  I 
Livestock,  Poultry  and  Animal  Specialties  I 
Landscape  and  Turf  Management  I 
Pets  and  Equine  I 
Floristry  I 

Career  Transitions 

Project  Modules 

Communication  Technology 

Presentation  and  Communication  I 

Photography  Modules 

Audio/Video 

Photojournalism 

Printing  Modules 

Video 

Construction  Technologies 

Recycling  Materials 
Finishing  and  Refinishing 
Manufacturing  Systems 
Furniture  Making  Modules 
Cabinet  Making  Modules 
Product  Development 
Production  Planning  and  Tooling 
Production  Management 

Cosmetology  Studies 

Hair  and  Scalp  Care  Modules 

Skin  Care 

Haircutting 

Male  Facial  Grooming 

Manicuring 

Theatrical  Makeup 

Design  Studies 

The  Design  Process 

Design — Application  Modules 

Portfolio  Presentation 

CSB:  94  05  26 


Enterprise  and  Innovation  /H.l 
(Interim  1992) 


Strand 

Module 

Electro-Technologies 

Repair/Maintenance  Technology 

Energy  and  Mines 

Fundamentals  of  Recycling 

Fabrication  Studies 

Exploring  Production  Systems 
Custom  Fabrication 
Prefabrication  Principles 

Fashion  Studies 

Repair  and  Recycle 
Activewear 
Sewing  for  Others 
Upholstery 

Financial  Management 

Establishing  an  Accounting  System  for  a  Service  Business 
Establishing  an  Accounting  System  for  a  Merchandising  Business 
Financial  Statements 

Foods 

Food  Safety  and  Sanitation 
Food  Venture 

Creative  Food  Presentation 
Entertaining  with  Food 
The  Food  Entrepreneur 

Forestry 

Making  a  Difference  in  Forestry 
The  Forest  Marketplace 

Information  Processing 

Keyboard  ing 
Word  Processing 
Graphics 
Spreadsheet 
Correspondence 
Reports 
Tables/Forms 
Document  Production 

Legal  Studies 

Labour  Law 

Environmental  Law 

Laws  Affecting  Small  Business 

Management  and 
Marketing 

Managing  People 

Managing  Resources 

Promotion 

Managing  the  Organization 

Global  Market 

Mechanics 

Vehicle  Care 

Vehicle  Detailing 

Vehicle  Maintenance 

Basic  Touch-up  and  Finishing 

Interior  Finishes  and  Repairs 

Glass  Removal  and  Installation 

Enterprise  and  Innovation  /H.2 
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Strand 

Module 

Tourism 

Tourism  Food  Sector 
Tourism  Accommodation  Sector 
Tourism  Travel  Sector 
Tourism  Attractions  Sector 

Wildlife 

Outdoor  Experiences 

Making  a  Difference  to  Wildlife 

Following  are  a  few  examples  of  possible  module  groupings  into  sample  courses.  Although  there  are 
only  eight  Enterprise  and  Innovation  modules,  it  is  possible  to  offer  a  10-credit  or  15-credit  course  by 
"importing"  modules  from  the  other  CTS  strands  (see  below). 

Enterprise  and  Innovation  Sample  Courses 


3-credit 

(No  previous 
experience) 

3-credit 

(Previous 

experience 

plus  one  of 

choice) 

5-credit 

(Plus  two  of 
choice) 

8-credit 

10-credit 

(Plus  two 

modules  from 

other  CTS 

strands*) 

15-credit 

(Plus  seven 

modules  from 

other  CTS 

strands*) 

Challenge  and 
Opportunity 

/ 

/ 

/ 

/ 

/ 

Planning  a  Venture 

/ 

/ 

/ 

/ 

/ 

/ 

Analyzing  Ventures 

/ 

/ 

/ 

Financing  Ventures 

/ 

/ 

/ 

/ 

Marketing  the  Venture 

/ 

/ 

/ 

/ 

Making  It  Happen 

/ 

/ 

/ 

/ 

/ 

/ 

Managing  the  Venture 

/ 

/ 

/ 

/ 

Expanding  the 
Venture 

/ 

/ 

/ 

*See  pages  H.l  -  H.3  for  linkages  with  other  CTS  strands. 
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TO  OTHER  SECONDARY  PROGRAMS 

Enterprise  and  Innovation  has  linkages  with 
Mathematics  (see  following  chart),  Language 
Arts,  Economics  and  Social  Studies.  Depending 
on  the  venture  selected,  there  may  be  linkages 
with  other  courses. 

TO  THE  WORKPLACE 

All  modules  are  designed  to  provide  students 
with  the  knowledge,  skills  and  attitudes  that  are 
required  in  the  workplace,  whether  as  a 
volunteer,  an  employer  or  an  employee. 
Enterprise  and  Innovation  may  be  offered  in  any 
context  and  therefore  may  articulate  with  any 
occupational  area. 

TO  RELATED  POST-SECONDARY 
PROGRAMS 

The  nature  of  Enterprise  and  Innovation 
provides  the  flexibility  for  students  to  undertake 
ventures  of  personal  significance.  As  a  result, 
Enterprise  and  Innovation  may  be  offered  in  any 
context  and  therefore  may  articulate  with  any 
occupational  area;  e.g.,  Agriculture, 
Construction  Technologies,  Cosmetology, 
Tourism  Studies,  Foods.  There  is  also 
articulation  with  business-related  programs; 
e.g.,  Management  and  Marketing,  Financial 
Management  and  Legal  Studies.  For  specific 
post-secondary  programs,  refer  to  Section  H  in 
the  Guide  to  Standards  and  Implementation  for 
the  appropriate  strand. 
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INTRODUCTION 

CTS  AND  THE  RESOURCE-BASED  CLASSROOM 

Career  and  Technology  Studies  (CTS)  encourages  teachers  to  establish  a  resource-based  classroom,  where  a  variety 
of  appropriate,  up-to-date  print  and  non-print  resources  are  available.  Learning  resources  identified  for  CTS 
strands  include  print,  software,  interactive  videos,  manipulatives,  student  learning  guides  and  tutorials. 

The  resource-based  classroom  approach  accommodates  a  variety  of  instructional  strategies  and  teaching  styles,  and 
supports  individual  or  small  group  program  planning.  It  provides  students  with  opportunities  to  interact  with  a 
wide  range  of  information  sources  in  a  variety  of  learning  situations.  Students  in  CTS  are  encouraged  to  take  an 
active  role  in  managing  their  own  learning.  Ready  access  to  a  strong  resource  base  enables  students  to  learn  to 
screen  and  use  information  appropriately  to  solve  problems,  to  meet  their  specific  classroom  and  learning  needs, 
and  to  develop  competency  in  reading,  writing,  speaking,  listening  and  viewing. 

PURPOSE  AND  ORGANIZATION  OF  THIS  DOCUMENT 

The  purpose  of  this  document  is  to  help  teachers  identify  a  variety  of  resources  to  meet  their  needs  and  those  of  the 
students  taking  the  new  Enterprise  and  Innovation  curriculum.  It  is  hoped  that  this  practical  guide  to  resources  will 
help  teachers  develop  a  useful,  accessible  resource  centre  that  will  encourage  students  to  become  independent, 
creative  thinkers. 

This  document  is  organized  as  follows: 

•  Authorized  Resources 

-     basic,  support  and  teaching  resources 

•  Other  Resources 

•  Additional  Sources. 

Some  resources  in  the  list  have  been  authorized  for  use  in  some  or  all  of  the  CTS  strands;  e.g.,  the  1 1 -video  Career 
and  Technology  Studies  series  produced  by  ACCESS  Network.  Full  information  is  provided  in  the  appropriate 
section  of  this  resource  guide. 

Each  resource  in  the  list  provides  bibliographic  information,  an  annotation  where  appropriate,  and  a  correlation  to 
Enterprise  and  Innovation  modules.  The  distributor  code  for  each  entry  will  facilitate  ordering  resources.  It  is 
recommended  that  teachers  preview  all  resources  before  purchasing,  or  purchase  one  copy  for  their  reference  and 
additional  copies  as  required. 


Distributor  Code- 
See  Distributor 
Directory 


Distributor 
Code 

Resources 

1 

2 

3 

LRDC 

101 

201 

301 

Author 

Title 

Bibliographic  Information 

Bibliographic  Information 

I -Introductory  Level 
2-IntexmcdBtc  Level 
V  Advanced  Levd 

■  Indicates 
module 
number 
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HOW  TO  ORDER 

Most  authorized  resources  are  available  from  the  Learning  Resources  Distributing  Centre  (LRDC)  at: 

12360  - 142  Street 
Edmonton,  AB 
T5L  4X9 

Telephone:  427-2767 
Fax:  422-9750 

Purchase  order  numbers  have  been  provided  (where  possible)  for  resources  available  through  the  LRDC. 

The  section  on  Additional  Sources  lists  a  variety  of  other  places  to  find  information  related  to  this  strand.  In 
addition,  at  the  back  of  this  document  is  a  Distributor  Directory.  This  directory  contains  the  name  and  address  of 
each  publisher,  publisher's  representative  or  distributor  in  the  resource  list  The  Distributor  Directory  also  lists  the 
resource  reference  numbers  for  each  publisher,  publisher's  representative  or  distributor.  Note  that  in  some  cases  a 
resource  may  be  published  by  one  company  but  distributed  through  another. 

The  information  contained  is  as  complete  and  accurate  as  possible. 

RESOURCE  POLICY 

For  further  information  on  resource  policy  and  definitions,  refer  to  Student  Learning  Resources  Policy  and 
Teaching  Resources  Policy  or  contact: 

Learning  Resources  Unit 

Curriculum  Branch 

Alberta  Education 

5th  Floor,  Devonian  Building,  East  Tower 

1 1 160  Jasper  Avenue 

Edmonton,  AB 

T5K  0L2 

Telephone:  422^872 

Fax:  422-5129 
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AUTHORIZED  RESOURCES 

BASIC,  SUPPORT  AND  TEACHING  RESOURCES 

The  following  basic  learning,  student  support  and  teaching  resources  have  been  authorized  by  Alberta  Education 
for  use  in  the  Enterprise  and  Innovation  curriculum.  A  curriculum  correlation  appears  in  the  right-hand  column. 


Distributor 
Code 

Resources 

Levels/Module  No. 

1 

2 

3 

LRDC 
Basic 

All  That  Glitters.  Rexdale,  ON:  Mclntyre  Media  Ltd.,  1990.  Videotape. 
LRDC  PO#10920&-01. 

101 
102 

201 
202 
203 
204 

301 

In  this  30-minute  video,  a  high  school  economics  class  receives  a  first-hand 
lesson  about  the  problems  of  running  a  business  when  the  teacher  sets  up  a 
class  project.  It  is  a  great  success  until  greed  and  ambition  "at  the  top" 
destroy  the  morale  of  the  workers,  the  quality  of  the  project  and  the  ethical 
behaviour  of  its  leaders. 

ACC 
Support 

Career  and  Technology  Studies:  Key  Concepts.  Edmonton,  AB:  ACCESS 
Network. 

Series  of  videos  and  utilization  guides  relevant  to  all  CTS  strands.  Series 
consists  of  Anatomy  of  a  Plan.  Creativity.  Electronic  Communication,  The 
Ethics  Jungle,  Go  Figure,  Innovation,  Making  Ethical  Decisions,  Portfolios, 
Project  Planning,  Responsibility  and  Technical  Writing. 

all 

all 

all 

LRDC 

Basic 

Teaching 

Creativity  in  Business.  Gene  Luczkiw  and  Kenneth  E.  Loucks.  Toronto, 
ON:  Gopp  Clark  Pitman  Ltd,  1992.  Student/Teacher  Package.  LRDC 
PO#252924. 

A  highly  practical,  hands-on  approach  that  includes  case  studies, 
questionnaires  and  activities,  all  in  a  three-ring  binder  format  Provides  a 
solid  base  for  developing  an  understanding  and  appreciation  of 
entrepreneurship  and  the  entrepreneurial  process. 

101 

102 

201 
203 
204 

301 

LRDC 

Basic 

Teaching 

Entrepreneurial  Spirit,  The.  Michael  Liepner,  Herve  De  Jordy  and 
Michael  Schultz.  Scarborough,  ON:  McGraw-Hill  Ryerson  Limited,  1991. 
Textbook  (LRDC  PO#109141-01),  Teacher  Resource's  Manual  (LRDC 
PO#109159-01). 

The  textbook  exposes  students  to  entrepreneurs  and  entrepreneurship.  Many  of 
the  case  studies  and  profiles  provide  insight  into  the  skills,  strengths  and 
weaknesses  displayed  by  entrepreneurs,  such  as  perseverance,  goal  setting, 
persistence  and  confidence.  It  also  provides  insight  into  some  of  the 
entrepreneurial  opportunities  available  in  Canada  and  how  to  pursue  them. 

101 
102 

201 
202 
203 
204 

301 

302 
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Basic,  Support  and  Teaching  Resources  (Cont'd.) 


Distributor 
Code 

Resources 

Level 
1 

s/ModuJ 
2 

eNo. 
3 

LRDC 

Entrepreneurship:  Creating  a  Venture.  M.  Lily  Kretchman,  Lori  Cranson 

101 

201 

301 

Basic 

and  Bill  Jennings.  Toronto,  ON:  John  Wiley  and  Sons,  1991.  Textbook 

102 

202 

302 

Teaching 

(LRDC  PO#  109 175-01),  Teacher's  Resource  Package  (LRDC 
PO#109167-01). 

The  basic  premise  of  this  publication  is  that  entrepreneurial  attributes  can  be 
acquired  and  improved  in  a  school  setting.  Young  people  are  led  through  a 
variety  of  business  principles  in  creating,  planning  and  preparing  to  launch 
their  own  ventures,  whether  a  venture  is  for  profit  or  not-for-profit  They  are 
also  provided  with  an  opportunity  to  learn  about  themselves,  set  personal 
goals  and  develop  entrepreneurial  skills.  All  chapter  activities  and 
applications  have  been  designed  to  encourage  students  to  scan  a  wide  range 
of  alternatives,  think  creatively  and  critically,  assess  priorities  and  be 
creative  in  posing  solutions  to  problems. 

203 
204 

LRDC 

Entrepreneurship:  The  Spirit  of  Adventure.  R_W.  Bodell,  Gary  W. 

101 

201 

301 

Basic 

Rabbior  and  Larry  W.  Smith  Toronto,  ON:  Harcourt  Brace  Jovanovich 

102 

202 

302 

Teaching 

Canada  Inc.,  1991.  Textbook  (LRDC  PO#109191-01),  Teacher's  Guide 
(LRDC  PO#  109 183-01). 

The  textbook  explores  what  entrepreneurs  have  accomplished  and  what  has 
motivated  them  to  achieve  their  objectives.  Five  major  units  cover  what  an 
entrepreneur  is,  innovation  and  entrepreneurship,  opportunities  and  ideas, 
entrepreneurial  planning  and  entrepreneurial  skills  within  organization. 
Individual  chapters  include  key  concepts;  attitudes,  skills  and  abilities; 
profiles;  and  case  studies. 

203 
204 

LRDC 

Entrepreneurship  for  Canadians:  The  Spirit  of  Adventure.  Toronto,  ON: 

101 

201 

301 

Basic 

Canadian  Foundation  for  Economic  Education,  1989.  Videotapes  and 

102 

202 

302 

Teaching 

user's  guide.  LRDC  PO#  105264-04. 

203 
204 

Series  of  six  videos  profiling  Canadian  entrepreneurs.  One  teacher  inservice 

video.  The  user's  guide  provides  suggested  teaching  strategies. 

ITF 

Paradigms:  Joe  Barker's  "Discovering  the  Future  ".  (Expanded  second 

101 

201 

301 

Basic 

edition.)  Joe  Barker.  Toronto,  ON:  International  Telefilm  Videotape  with 
discussion  guide. 

"Paradigms"  (rules  we  take  for  granted)  may  become  so  deeply  rooted,  so 
unquestioned,  that  they  can  become  barriers  to  our  ability  to  see  new 
opportunities.  This  38-minute  video  explains  the  implications  of  paradigms 
and  future  success. 

102 

202 
203 
204 

302 
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Basic,  Support  and  Teaching  Resources  (Cont'd.) 


Distributor 
Code 

Resources 

Levels/Module  No. 

1 

2 

3 

CBA 

Basic 

Teaching 

Planning  for  Success:  An  Interactive  Learning  Adventure.  Toronto,  ON: 
Canadian  Bankers  Association,  1994.  CD-ROM,  three  video  programs 
and  User's  Guide. 

Planning  for  Success  is  a  multimedia  teaching  resource  package  consisting 
of  three  video  programs  directed  at  12-14  year  olds,  15-17  year  olds  and  18 
years  old  and  over.  The  CD-ROM  features  "The  Enterprise  Centre"  and 
related  print  support  material.  There  are  dozens  of  interactive  lessons, 
animated  games,  brainteasers  and  financial  planning  exercises.  Numerous 
Canadian  entrepreneurs  are  included  in  the  video  segments.  Students  can 
prepare  and  print  out  their  own  complete  venture  plans.  Recommended 
requirements:  486DX/33  computer/mouse;  Microsoft®  Windows™  3.1;  8 
megabytes  of  RAM;  640x480  SVGA  256  colour  display,  16  bit  Windows 
compatible  sound  board  and  speakers;  doublespeed  (300  kb/sec)  CD-ROM 
drive.  The  distributor  notes  that  the  CD-ROM  will  run  slowly  on  anything 
less  than  the  above  Windows  multimedia  platform. 

101 
102 

201 
202 
203 
204 

301 
302 
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OTHER  RESOURCES 


These  titles  are  provided  as  a  service  only  to  assist  local  jurisdictions  to  identify  resources  that  contain  potentially 
useful  ideas  for  teachers.  Alberta  Education  has  done  a  Tolerance  and  Understanding  audit  and  a  preliminary 
review  of  the  resources.  However,  the  responsibility  to  evaluate  these  resources  prior  to  selection  rests  with  the 
user,  in  accordance  with  any  existing  local  policy. 


Distributor 
Code 

Other  Resources 

Levels/Module  No. 

1 

2 

3 

HBJC 

Canadian  Small  Business:  An  Entrepreneur 's  Plan.  Lee  A.  Eckert,  J.  D. 
Ryan,  Robert  J.  Ray  and  Robert  J.  Bracey.  Toronto,  ON:  Harcourt  Brace 
Jovanovich  Canada  Inc.,  1987. 

The  purpose  of  this  text  is  to  make  students  "street  smart"  about  creating, 
managing  and  gaining  profit  from  a  business  of  their  own.  Students  are  led, 
step  by  step,  through  the  creation  of  a  business  plan.  Some  chapters  serve  as 
building  blocks  while  others  provide  background  on  financial  information, 
microcomputers  in  small  business,  exporting  and  use  of  government 
programs.  Additional  aids  include  a  running  glossary,  graphics,  student  study 
guide  and  instructor's  manual  with  test  bank. 

102 

301 
302 
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ADDITIONAL  SOURCES 


Available  to  Enterprise  and  Innovation  teachers,  both 
locally  and  provincially,  are  many  resources  that  can 
be  used  to  enhance  Career  and  Technology  Studies 
courses.  These  sources  are  available  through  the 
community,  government  agencies,  resource  centres  and 
organizations.  Some  of  these  sources,  e.g.,  government 
departments,  undergo  frequent  name  and/or  telephone 
number  changes.  Please  check  your  telephone  directory 
or  an  appropriate  government  directory. 

The  following  is  a  partial  list  of  sources  in  the 
community  to  consider: 

TEACHER-LIBRARIANS 

Planned  and  purposeful  use  of  library  resources  helps 
students  grow  in  their  ability  to  gather,  process  and 
share  information.  Research  activities  require  access  to 
an  adequate  quantity  and  variety  of  appropriate,  up-to- 
date  print  and  non-print  resources  from  the  school 
library,  other  libraries,  the  community  and  additional 
sources.  Some  techniques  to  consider  are: 

•  planning  together 

•  establishing  specific  objectives 

•  integrating  research  skills  into  planning. 

•  integrating  research  skills  into  planning. 

Cooperation  between  the  teacher-librarian  and  the 
subject  area  teacher  in  the  development  of  effectively 
planned  resource-based  research  activities  ensures  that 
students  are  taught  the  research  skills  as  well  as  the 
subject  content  Also  see  Focus  on  Research:  A  Guide 
to  Developing  Students'  Research  Skills  referenced  in 
the  Alberta  Education  Sources  section. 

ALBERTA  EDUCATION  SOURCES 

Related  Documents 

The  following  monographs  are  available  for  purchase 
from: 


Learning  Resources  Distributing  Centre 

12360  -  142  Street 

Edmonton,  AB 

T5L  4X9 

Telephone:  427-2767 

Fax:  422-9750 

Please  consult  the  "Support  Documents"  section  or  the 
"Legal,  Service  and  Information  Publications"  section 
in  the  Buyers  Guide  for  ordering  information  and 
costs. 

Developmental  Framework  Documents 

•  The  Emerging  Student:  Relationships  Among  the 
Cognitive,  Social  and  Physical  Domains  of 
Development,  1991 

This  document  looks  at  the  whole  child,  or 
student,  as  a  productive  learner,  integrating  all  the 
domains  of  development — cognitive,  social  and 
physical.  It  emphasizes  the  need  for  providing 
balanced  curriculum  and  instruction. 

•  Students'  Interactions  Developmental  Framework: 
The  Social  Sphere,  1988 

This  document  examines  children's  normal 
physical  growth  in  three  areas:  perceptual, 
structural  and  motor  development  In  none  of  these 
areas  is  the  child's  growth  a  single  continuous 
curve  throughout  the  first  two  decades  of  life. 
Physical  growth  is  characterized  by  periods  of 
rapid  growth  and  periods  of  slower  growth. 
Consequently,  differences  and  changes  in  growth 
patterns  may  affect  the  timing  of  certain  learning 
processes. 

•  Students'  Thinking:  Developmental  Framework 
Cognitive  Domain,  1987 

This  document  explores  children's  cognitive 
development  from  infancy  to  adolescence.  The 
Piagetian  stages  of  pre-operationaL  concrete 
operational  and  formal  operational  thinking  are 
explained.  Suggestions  for  improving  the  learning 
process  are  also  presented. 
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Others 

•  Focus   on    Research:    A    Guide    to    Developing 
Students'  Research  Skills,  1990 

This  document  outlines  a  resource-based  research 
model  that  helps  students  manage  information 
efficiently  and  effectively,  and  in  this  process,  to 
gain  skills  that  are  transferable  to  all  school  and 
work  situations.  The  model  provides  a 
developmental  approach  to  teaching  students  how 
to  do  research. 

•  Teaching  Thinking:  Enhancing  Learning,  1990 

Principles  and  guidelines  for  cultivating  thinking, 
ECS  to  Grade  12,  have  been  developed  in  this 
resource.  It  offers  a  definition  of  thinking, 
describes  nine  basic  principles  on  which  the 
suggested  practices  are  based,  and  discusses 
possible  procedures  for  implementation  in  schools 
and  classrooms. 

OTHER  GOVERNMENT  SOURCES 

ACCESS  Network 

ACCESS  Network  offers  a  variety  of  resources  and 
services  to  teachers.  For  a  nominal  dubbing  and  tape 
fee,  teachers  may  have  ACCESS  Network  audio  and 
video  library  tapes  copied. 

ACCESS  Network  publishes  listings  of  audio  and 
video  cassettes  as  well  as  a  comprehensive 
programming  schedule. 

Of  particular  interest  are  the  Career  and  Technology 
Studies  videos  that  are  available  with  teacher 
utilization  guides.  The  guides  outline  key  points  in 
each  video  and  suggest  questions  for  discussion, 
classroom  projects  and  other  activities.  Video  topics 
are  listed  in  the  Authorized  Resources  section  of  this 
Guide.  Videos  and  accompanying  support  material  can 
be  obtained  from: 

ACCESS  Network 
3720-76  Avenue 
Edmonton,  AB 
T5B  2N9 

Telephone:      440-7777  (in  Edmonton) 
Telephone:      1-800-352-8293 
(outside  Edmonton) 


Alberta      Advanced      Education      and      Career 
Development 

Information  Development  and  Marketing 

9th  Floor,  City  Centre  Building 

10155  -  102  Street 

Edmonton,  AB 

T5J  4L5 

Telephone:  422-1794 

Fax:422-5126 

Career  Information  Catalogue  Update,  1994 

The  Career  Planner 

Children  Challenges  Choice 

Entrepreneur:  A  Big  Word  for  Small  Business 

Positive  Works 

Rural  Women  as  Business  Entrepreneurs 

Skills  Are  Your  Passport 

Videos  on  entrepreneurial  topics  and  career  planning 

are  available  through  the  library  of  this  department. 

Call  422-4752  for  more  information.  The  following 

videos  are  representative  of  the  library's  holdings: 

The  Entrepreneur  [video] 

Get  a  Job  [video] 

A  Head  for  Business  [video] 

The  Seven  Phases  of  a  Job  Interview  [video] 

Alberta  Economic  Development  and  Tourism 

Strategic  Planning  and  Research 

9th  Floor,  Sterling  Place 

9940  - 106  Street 

Edmonton,  AB 

T5K  2P6 

Telephone:  422-9494 

Fax:  422-5922 

Financing  a  Small  Business 

Marketing  a  Small  Business 

Starting  a  Small  Business 

Alberta  Human  Rights  Commission 

805,  10808  -  99  Avenue 
Edmonton,  AB 
T5K  0G5 

Telephone:  427-3116 
Fax:  422-3563 

Main  Floor,  Dorchester  Square 

102,  1333  -  8  Street  SW 

Calgary,  AB 

T2R1M6 

Telephone:  297-6571 

Fax:  297-6567 


Individual's  Rights  Protection  Act 
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Alberta  Labour 

9940  - 106  Street 
Edmonton,  AB 
T5K  2N2 
Telephone:  427-8848 

Employment     Standards     Code     [teacher     resource 
package] 

Offices  in  are  also  in  Calgary,  Camrose,  Edson,  Fort 
McMurray,  Grande  Prairie,  Lethbridge,  Medicine  Hat, 
Red  Deer,  Vermilion. 

Alberta  Women's  Secretariat 

8th  Floor,  Kensington  Place 

10011 -109  Street 

Edmonton,  AB 

T5J  3S8 

Telephone:  422^927 

Stepping  Stones  Teacher's  Kit  [distributed  to  every 
school  in  Alberta  in  care  of  the  school  counsellor] 

Federal/Provincial  Consumer  Education  and  Plain 
Language  Task  Force 

c/o  Manitoba  Textbook  Bureau 
277  Hutchings  Street 
Winnipeg,  MB 
R2X2R4 


ACCESS  Network  and  some  school  boards  have 
acquired  duplication  rights  to  some  NFB  videotapes. 
Please  consult  the  relevant  catalogues  in  your  school  or 
school  district. 

The  Calgary  Public  Library  has  a  selection  of  NFB 
films  and  videotapes  that  can  be  borrowed  free  of 
charge  with  a  Calgary  Public  Library  borrower's  card. 
For  further  information,  contact: 

Calgary  Public  Library 

Films  and  Recordings  Department 

616  Macleod  Trail  SE 

Calgary,  AB 

T2G2M2 

Telephone:  260-2650 

Fax:  292-5458 

Resource  Centres 

Urban  Resource  Centres 

Calgary  Board  of  Education 
Supervisor,  Education  Media 
3610 -9  Street  SE 
Calgary,  AB 
T2G  3C5 

Telephone:  294-8540 
Fax:  287-9739 


Project  Real  World:  Economic  Living  Skills  for  High 
School  Students 

National  Film  Board  of  Canada  (NFB) 
The  NFB  has  numerous  films  and  videotapes  that  may 
be  suitable  for  Enterprise  and  Innovation.  For  a  list  of 
NFB  films  and  videotapes  indexed  by  title,  subject  and 
director,  or  for  rental  or  purchase  of  NFB  films  and 
videotapes,  call  1-800-267-7710  (toll-free). 

Educational  Marketing  Officers  in  Calgary  and 
Edmonton  are  available,  province  wide,  for  workshops, 
conferences,  professional  development  days  and 
similar  activities.  For  northern  Alberta  and  the 
Northwest  Terroritories,  the  Educational  Marketing 
Officer  can  be  reached  at  495-3012  (fax,  495-6412). 
For  southern  Alberta,  contact  the  Educational 
Marketing  Officer  at  292-5411  (fax,  292-5458). 


Calgary  Separate  School  Board 

Supervisor,  Instructional  Materials 

1000  -  5  Avenue  SW 

Calgary,  AB 

T2P4T9 

Telephone:  246-6663 

Fax:  249-3054 

County  of  Strathcona 

Director,  Learning  Resource  Service 

2001  Sherwood  Drive 

Sherwood  Park,  AB 

T8A3W7 

Edmonton  Public  School  Board 
Learning  Resource  Consultant 
Centre  for  Education 
One  Kingsway  Avenue 
Edmonton,  AB 
T5H  4G9 

Telephone:  429-8320 
Fax:429-8318 
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Lakeland  School  District  No.  5460 

Area  Superintendent 

Postal  Bag  1001 

6005  -  50  Avenue 

Bonnyville,  AB 

T9N2L4 

Telephone:  826-3145 

Fax:  826-4600 

Medicine  Hat  School  District  No.  76 

IMC  Manager 

601-1  Avenue  SW 

Medicine  Hat,  AB 

T1A  4Y7 

Telephone:  526-1323 

Fax:  529-5339 

Red  Deer  Public  School  Board 

Coordinator  of  Instruction 

4747  -  53  Street 

Red  Deer,  AB 

T4N2E6 

Telephone:  343-1405 

Fax:  347-8190 

Sl  Anthony's  Teacher  Centre 

Supervisor,  Curricular  Resources 

10425  -  84  Avenue 

Edmonton,  AB 

T6E2H3 

Telephone:  439-7356 

Fax:  433-0181 

Regional  Resource  Centres 

Zone  I 

Zone  I  Regional  Resource  Centre 

Film  Supervisor 

10020  -  101  Street 

P.O.  Box  6536 

Peace  River,  AB 

T8S1S3 

Telephone:  624-3187 

Fax:  624-5941 


Zones  D  and  III 

Central  Alberta  Media  Services  (CAMS)  Film 

Supervisor 

182  Sioux  Road 

Sherwood  Park,  AB 

T8A3K5 

Telephone:  464-5540 

Fax:  467-5469 

ZonePV 

Alberta  Central  Regional  Education  Services 

(ACRES) 

Operations  Manager 

County  of  Lacombe 

Parkland  Regional  Library  Building 

56  Avenue  and  53  Street  Corner 

Box  3220 

Lacombe,  AB 

T0C1S0 

Telephone:  782-5730 

Fax:  782-5831 

Zone  V 

South  Central  Alberta  Resource  Centre 

(SCARC)  c/o  County  of  Wheatland 

435BHwy#l 

Strathmore,  AB 

TIP  1J4 

Telephone:  934-5028 

Fax:  934-4889 

Zone  VI 

Southern  Alberta  Learning  Resource  Centre 

{SALRQ 

Film  Supervisor 

Provincial  Government  Administration 

Building 

120, 909  Third  Avenue  North 

Box  845 

Lethbridge,  AB 

T1J3Z8 

Telephone:  320-7807 

Fax:  320-7817 


| 

; 

! 
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Statistics  Canada 
Regional  Office 
8th  Floor,  Park  Square 
10001  Bellamy  Hill 
Edmonton,  AB 
T5J3B6 

Telephone:  495-3023 
Fax:495-5318 

Canadian  Social  Trends 

Metropolitan  Edmonton,  Metropolitan  Calgary,  etc. 

ASSOCIATIONS/ORGANIZATIONS 

Alberta  Debate  and  Speech  Association 

202,  17308  -  108  Avenue 
Edmonton,  AB 
T5X  3Y8 

Telephone:  484-7929 
Fax:  484-2710 

Alberta  Foundation  for  Economic  Education 

901, 10179 -105  Street 
Edmonton,  AB 
T5J  1E2 

Telephone:  421-9331 
Fax:  426-2987 

The  Chartered  Banks  and  Canada's  Economy 
Labour  in  the  Canadian  Economy  [teacher  resource] 
Retail  Marketing  in  Canada 
Using  Money  Wisely 


Canadian  Advisory  Council  on  the  Status  of  Women 

9th  Floor,  1 10  O'Conner  Street 

Ottawa,  ON 

KIP  5M9 

Telephone:  (613)  992-4975 

Fax:  (613)  992-1715 

Teacher  Resources 
Canadian  Job  Strategy  1987 
Pay  Equity 
Planning  Our  Future 
Women  Entrepreneurs 

Canadian  Bankers  Association 

600,  The  Exchange  Tower 

P.O.  Box  348 

2  First  Canadian  Place 

Toronto,  ON 

M5X1E1 

Telephone:  (416)  362-6092 

Fax:  (416)  362-7705 

Financing  a  Small  Business:  Working  with  Your  Bank 
Helping  You  Bank 
Starting  a  Small  Business 

The  Canadian  Chamber  of  Commerce 

1160,  55  Metcalfe  Street 

Ottawa,  ON 

K1P6N4 

Telephone:  (613)  238-4000 

Fax:  (613)  238-7643 


Bank  of  Montreal 

Communications  Assistant 

Public  Affairs 

P.O.  Box  6002 

Place  d' Annes 

Montreal,  PQ 

H2Y3S8 

Telephone:  (514)  555-1212 

Money  and  Banking  Modules   [teacher   resource — 

duplication  permission   granted  when  used  by 

schools] 

Canadian  Advertising  Foundation 

402,  350  Bloor  Street  East 

Toronto,  ON 

M4W1H5 

Telephone:  (416)  961-6311 


Canadian  Co-operative  Association 
400,  275  Bank  Street 
Ottawa,  ON 
K2P2L6 


Co-operative    Entrepreneurship: 
Worker  Ownership 


A    Case    Study   in 


Canadian  Foundation  for  Economic  Education 

501,  2  St  Clair  Avenue  West 

Toronto,  ON 

M4V  1L5 

Telephone:  (416)  968-2236 

Fax:(416)968-0488 
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BIZBALL:  A  Look  at  Basic  Business  and  Economics 
Concepts  Via  Major  League  Baseball 

Entrepreneur  ship:  A  Primer  for  Canadians  [teacher 
resource] 

Labour  Market:  Teacher's  Resource  Package  [teacher 
resource] 

Money  and  Youth 

Women  in  the  Work  Force 

Canadian  Imperial  Bank  of  Commerce 

Commerce  Court 

Toronto,  ON 

M5L1A2 

Telephone:  (416)  980-2211 

Fax:(416)861-3666 


Junior  Achievement  of  Northern  Alberta 

(Alberta  north  of  Lacombe,  and  NWT) 
161,  10700  -  104  Avenue 
Edmonton,  AB 
T5J  4S2 

Telephone:  428-1421 
Fax:428-1031 

Junior  Achievement  of  Southern  Alberta 

(Lacombe  and  South) 
739  -  10  Avenue  SW 
Calgary,  AB 
T2R0B3 

Telephone:  263-2545 
Fax:  261-6988 


I 


The  Canadian  Manufacturers  Association 

102, 130  Albert  Street 

Ottawa,  ON 

KIP  5G4 

Telephone:  (613)  233-8423 

Fax:  (613)  233-6048 

The  Conference  Board  of  Canada 

255  Smyth  Road 

Ottawa,  ON 

K1H8M7 

Telephone:  (613)  526-3280 

Fax:  (613)  526^857 

Economic    Forecast:    Provincial    Outlook    [research 
reports,  personalized  information  services] 

The  Edmonton  Journal 

10006  - 101  Street 
Edmonton,  AB 
T5J  0S1 

Telephone:  429-5100 
Fax:429-5318 


Materials  are  available  only  where  Junior  Achievement 
has  identified  community  business  consultants  and 
provided  inservice. 

Procter  &  Gamble  Inc. 

Educational  Services 

P.O.  Box  355  Station  "A" 

Toronto,  ON 

M5W1C5 

Telephone:  (416)  730-^*711 

Canadian   Consumers  and  Their  Marketplace:    100 

Activity  Ideas 
Consumer  A  dvertising 
Consumer  Choice 

Royal  Bank  of  Canada 

Public  Affairs 
335  -  8  Avenue  SW 
Calgary,  AB 
T2P2N5 

Telephone:  292-3493 
Fax:  292-3017 


Down  to  Business 
Newspaper  in  Education 


Your  Business  Matters  [series] 
Your  Money  Matters  [series] 


Rural  Education  and  Development  Association 

14815- 119  Avenue 
Edmonton,  AB 
T5L  2N9 

Telephone:  451-5959 
Fax:  452-5385 

List  of  speakers  for  schools. 

Several  modules  on  cooperatives  and  entrepreneurship. 

Teacher  resource  package  on  cooperatives. 
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DISTRIBUTOR  DIRECTORY 

The  entries  in  the  Distributor  Directory  are  arranged  alphabetically  by  code. 


Code 

Distributor/Address 

Telephone/Fax 

ACC 

ACCESS  Network 
3720  -  76  Avenue 
Edmonton ,  AB 
T6B  2N9 

(403)491-3213 

CBA 

Canadian  Bankers  Association 

600,  The  Exchange  Tower 

P.O.  Box  348 

2  First  Canadian  Place 

Toronto,  ON 

M5X1E1 

(416) 362-6092 
Fax:  (416)  362-7705 

HBJC 

Harcourt  Brace  Jovanovich  Canada 

See  LRDC  Buyers  Guide  for  information. 

ITF 

International  Tele-Film 
301,  5090  Explorer  Drive 
Mississauga,  ON 
L4W4T9 

1-800-56 1^*300 
Fax:(416)629-1211 

LRDC 

Learning  Resources  Distributing  Centre 
12360  -  142  Street 
Edmonton ,  AB 
T5L  4X9 

(403)  427-2767 
Fax: 422-9750 

WIL 

John  Wiley  and  Sons,  Inc. 

See  LRDC  Buyers  Guide  for  information 
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RESSOURCES 


Materiel  d'enseignement 

Ce  materiel  designe  les  ressources  imprimees  et  non  impnmees  utilisees  afin  de  faciliter  I'enseigne- 
ment  et  I'apprentissage.  II  comprend  le  materiel  audiovisuel,  I'equipement  sportif,  les  ressources 
imprimees  et  non  imprimees,  les  ordinateurs,  les  laboratoires  de  science,  les  tests,  les  ressources  pour 
I'enseignement. 

Materiel  didactlque  pour  I'eleve 

Ce  materiel  est  un  sous-ensemble  du  materiel  d'enseignement.  II  comprend  les  ressources  impnmees 
et  non  impnmees  utilisees  par  les  eieves  lors  de  la  mise  en  application  des  Programmes  d'etudes  du 
Ministers  tels  que  les  livres,  les  films,  les  videocassettes,  les  diapositives,  les  didacticiels,  les  video- 
disques,  ou  les  manipulates. 

Materiel  didactifque  de  base 

Le  materiel  didactique  de  base  pour  I'eleve  designe  les  ressources  autonsees  par  Alberta 
Education  qui  permettent  d'atteindre  la  majonte  des  objectifs  d'apprentissage  relies  a  un  cours 
ou  a  des  composantes  importantes  d'un  ou  de  plusieurs  cours,  ou  qui  permettent  d'atteindre. 
les  objectifs  d'apprentissage  generaux  relies  a  au  moms  deux  annees  d'enseignement  d'une 
matiere  faisant  partie  des  Programmes  d'etudes  du  Ministere.  Ces  ressources  comprennent  le 
materiel  imprime  et  audiovisuel  de  meme  que  les  didacticiels  et  les  manipulates. 

Materiel  didactlque  d'appui 

Le  materiel  didactique  d'appui  pour  I'eleve  designe  les  ressources  autonsees  par  Alberta 
Education  qui  permettent  d'atteindre  certains  objectifs  d'apprentissage  relies  a  un  cours  ou  a 
des  composantes  d'un  ou  de  plusieurs  cours,  ou  qui  contnbuent  a  I'atteinte  des  objectifs 
d'apprentissage  generaux  relies  a  au  moms  deux  annees  d'enseignement  d'une  matiere  faisant 
partie  des  Programmes  d'etudes  du  Ministere.  Ces  ressources  comprennent  le  materiel 
impnme  et  audiovisuel  de  meme  que  les  didacticiels  et  les  manipulates. 

Autre  materiel  didactlque 

Ce  sont  les  ressources  identrfiees  par  Alberta  Education  comme  etant  utiles  aux  enseignants 
pour  la  mise  en  application  d'un  (des)  cours  ou  du  (des)  Programme(s)  d'etudes,  mais  qui  n'ont 
pas  subi  une  evaluation  formelle  par  le  Ministere.  Alberta  Education  n'assume  aucune 
resppnsabiiite  face  a  r utilisation  de  ces  ressources  par  les  eieves.  Une  note  a  cet  effet  est 
indiquee  dans  les  documents  d'appui  a  I'intention  des  enseignants  lorsque  ces  ressources  sont 
mentionnees. 

Materiel  pedagogique 

Ce  matenel  est  un  sous-ensemble  du  matenel  d'enseignement.  II  comprend  les  ressources  impnmees 
et  non  impnmees  renfermant  des  suggestions  d'enseignement,  utilisees  par  des  groupes  tels  que  les 
enseignants,  les  administrateurs,  les  parents,  et  les  groupes  a  I'ecoie  ou  dans  la  communaute,  lors  de 
la  mise  en  application  des  Programmes  d'etudes  du  Ministere  et  de  projets  educatifs  (par  exemple, 
guides  d'enseignement,  guides  du  maitre  pour  le  materiel  commercial,  monographies,  guides  de 
Paccompagnateur,  trousse  d'implantation,  materiel  d'ACCESS,  bulletins,  brochures  d'information  pour 
les  parents,  materiel  d'examen,  matenel  de  periectionnement.  information  pour  les  administrateurs. 
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Materiel  pedagogique  autorlse 

Ce  sont  les  ressources  produites  a  I'exterieur  du  Ministere,  soit  par  les  maisons  d'edition  ou  autres,  qui 
ont  ete  examinees  par  Alberta  Education  et  qui  ont  repondu  aux  criteres  devaluation  et  ont  ete  jugees 
comme  etant  les  meilleures  ressources  disponibles  pour  faciliter  la  mise  en  application  des  Programmes 
d'etudes  et  des  cours,  et  qui  permettent  d'atteindre  les  objectifs  de  I'enseignement.  Ces  ressources 
ont  ete  autorisees  par  le  Ministre.  Les  ressources  produites  par  Alberta  Education  comme  documents 
d'appui  relies  que  les  guides  d'enseignement,  les  monographies  et  les  programmes  diagnostiques.  sont 
par  definition  autorisees. 

Autre  materiel  pedagogique 

Ce  sont  les  ressources  identifiees  par  Alberta  Education  comme  etant  utiles  aux  enseignants  pour  la 
mise  en  application  d'un  (des)  cours  ou  du  (des)  Programme(s)  d'etudes,  mais  qui  n'ont  pas  subi  une 
evaluation  formelle  par  le  Ministere.  Alberta  Education  n'assume  aucune  responsabiiite  face  a 
('utilisation  de  ces  ressources  par  les  eleves.  Une  note  a  cet  effet  est  indiquee  dans  les  documents 
d'appui  a  I'intention  des  enseignants  lorsque  ces  ressources  sont  mentionnees. 


r 
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RESSOURCES  DIDACTIQUES  OE  BASE 


1.  Bodell,  Richard  W.  et  al.  Entrepreneurship  :  t'esprit  d'aventure.  Toronto.  Harcourt  Brace 
Jovanovich  Inc.,  1991.  (Traduction  francaise  :  M.  de  la  Cheneliere,  mise  en  page  et  publication  : 
AJberta  Education,  1993.) 


Ce  manual  etudie  ce  que  certains  entrepreneurs  ont  accompli  et  ce  qui  les  a  motives  a  attemdre 
leurs  objectifs.  Cinq  modules  majeurs  mettent  en  evidence  les  sujets  suivants  :  ce  qu'est  un 
entrepreneur,  I'innovation  et  I'entrepreneuriat.  defis  et  possibilites,  la  planification  d'une  entrepnse. 
et  les  habiletes  requises  pour  dinger  une  entrepnse. 

Fortin,  Paul-A.  Devenez  entrepreneur,  2e  edition.  Montreal,  Publications  Transcontinental  inc., 
1992. 

Ce  manuel  vise  quatre  objectifs  :  promouvoir  un  Quebec  plus  entrepreneurial,  valoriser  le  role  de 
I'entreprise  en  tant  que  creatnce  de  nchesses  et  d'emplois,  presenter  Fitineraire  logique  d'un 
entrepreneur  en  puissance  et  proposer  un  processus  de  lancement  d'entrepnse.  Meme  si  ce  livre 
vise  d'abord  le  Quebec,  les  renseignements  qu'il  contient  sont  vrais  pour  toutes  entreprises  quel 
que  soit  le  local  dans  lequel  eiles  sont  situees. 


Fondation  canadienne  d'education  economique.    Entrepreneurship 
Toronto,  1993. 


I'esprit  d'aventure,    (trousse). 


La  serie  Entrepreneurship  :  I'esprit  d'aventure  comprend  deux  cassettes  video  et  un  guide  peda- 
gogique  dont  le  but  est  de  favonser  et  d'ameliorer  r etude  de  I'entrepreneurship  au  Canada.  Les 
cassettes  video  contiennent  six  programmes  d'une  duree  de  trente  minutes  chacune  et  accom- 
pagnent  le  guide.   Les  six  programmes  sont : 


ier  programme  : 
2®  programme  : 

3©  programme  : 
4e  programme  : 

5e  programme  : 

6®  programme  : 


L'esprit  d'aventure.   En  quoi  consiste  I'entrepreneurship. 

Aiguiser  ses  competences.   Met  I'accent  sur  le  «processus>»  et  sur  les  aptitudes 

essentielles  de  ('entrepreneur. 

Reconnaitre  les  opportunrtBs.   Porte  sur  les  occasions  entrepreneunales. 

Idees  et  innovations.    Examine  le  contenu  de  certaines  idees  entrepreneunales 

et  montre  comment  elles  naissent. 

Un  ton  depart.    Cerne  les  problemes  qui  peuvent  surgir  dans  le  lancement  et 

I'etablissement  d'une  entrepnse. 

lis  sont  partout.      L' entrepreneurship   releve  de   I'mdividu   plutot   que   d'une 

entrepnse. 
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AUTRE  MATERIEL  PEOAGOGIQUE 
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4.  Bureau  de  consultation  jeunesse.    Demarrer  une  petite  entreprise,  ga  veut  dire  quoi?    Montreal. 
Bureau  de  consultation  jeunesse  inc.,  1986. 

Ce  guide  se  veut  d'abord  un  outil  pour  I'elaboration  d'un  projet  d'entrepnse.  II  donne  un  apercu 
des  differentes  facettes  qu'implique  la  creation  d'une  petite  entreprise.  II  indique  egalement  les 
elements  essentiels  a  considerer  avant  de  s'engager  pour  de  bon. 

5.  Banque  federate  de  developpement.   Depliants  varies  portant  sur  I'entrepreneuriat. 

6.  Banque  RoyaJe.     Serie  :  Vos  affaires.     Brochures  preparees  par  la  Banque  Royale  a  litre  de 
service  a  sa  clientele.   En  particulier  les  brochures  : 

a)  Guide  de  reference 

b)  Pour  prendre  un  bon  depart 

c)  La  gestion  de  votre  tresorerie. 

7.  Blais.  Roger  et  al.    Entrepreneurship  technologique.    Montreal,  Publications  Transcontinental  inc.. 
1992. 

21  cas  de  PME  technologiques  a  succes  au  Quebec. 

8.  Delamarquette,  M.   Mercatique.   Paris,  Les  editions  Foucher,  1992. 

Ce  texte,  qui  s'adresse  a  I'enseignement  superieur,  aborde  tous  les  themes  essentiels,  de  la  stra-      / 
tegie  commerciaie  a  la  strategic  mercatique  :  les  besoms  et  les  marches,  le  comportement  du 
consommateur,  la  collecte  d'information,  le  produit.  la  publicite,  la  distribution,  la  negociation,  la 
vente,  I 'organisation  des  achats,  la  politique  d'approvisionnement  et  enfin  les  actions  specifiques 
d'acces  aux  marches  etrangers. 

9.  Fondation  de  I'entrepreneurship.     L'entrepreneurship,  voie  de  I'avemr.     Quebec  (Charlesbourg), 
Fondation  de  I'Entreprise.  1992. 

Trousse  contenant  neuf  videogrammes  ainsi  qu'un  guide  du  professeur  qui  a  pour  but  d'eveiller 
les  eleves  a  la  possibiiite  de  devenir  un  jour  des  entrepreneurs  ou  entrepreneurs.  Les  messages 
ont  ete  precises  de  la  facon  suivante  : 

a)  Document  d 'introduction.   Destine  a  I'enseignant.   Sert  a  la  presentation  de  la  serie. 

b)  Un  reve  qui  commence  au/ourd'hui.  Met  en  valeur  les  qualites  indispensables  a  la  realisation, 
d'un  reve,  a  son  evolution  dans  la  reflexion  et  a  r  etude  de  la  possibiiite  de  le  reaiiser. 

c)  Planner,  ga  fait  toute  la  difference.  Etablit  differents  types  de  planification,  explique  le 
processus  de  gestion  et  etablit  un  plan  de  gestion  pour  une  situation  de  vie. 

d)  Martre  a  bord.  L'evenement  declencheur  qui  pousse  une  personne  a  se  lancer  en  affaires,  les 
etapes  de  la  demarche  entrepreneurial ,  la  capacite  de  ('entrepreneur  de  vaincre  les  difficultes 
et  comment  obtenir  les  ressources  financieres  necessaires  a  son  entreprise. 

e)  Profession  :  propnetaire  d'entrepnse.  Permet  a  cenans  eleves  d'entrevoir  une  nouvelle  facon 
d'envisager  leur  carriere. 

f)  Apprendre  en  faisant  ce  que  j'atme.  Temoignages  de  jeunes  du  secondare  qui  se  sont  enga- 
ges dans  differentes  activites  parascolaires. 

g)  La  passion  de  batir.  Avoir  une  vision  de  ce  que  Ion  veut  atteindre,  passer  a  Taction  et  avoir 
foi  en  sa  reussite. 

h)    Du  casur  a  I'ouvrage.   Conditions  actuelles  d'un  Quebec  en  mal  d'empiois. 
i)     Je  passe  a  faction.    Destine  aux  eleves  du  collegial.    Tout  mettre  en  ceuvre  pour  reaiiser  sa 
vision. 
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10.  Murphy,  Terry  et  al.  Le  monde  des  affaires,  profit  canadien.  2®  ed.,  Montreal.  Guerin  editeurs, 
1992. 

Ce  manuel  donne  un  bon  apercu  des  nombreux  domames  du  monde  des  affaires,  teis  que  :  les 
systemes  economiques,  les  formes  d'organisation  commerciale.  le  role  de  la  commercialisation  et 
de  la  publicite,  le  role  de  I'individu  en  tant  que  consommateur  de  biens  et  de  services,  le  credit  a 
la  consommation  et  les  institutions  financieres.  I'informatique.  les  communications,  le  droit,  la 
necessite  de  diverses  sortes  d'assurances.  et  les  roles  des  gouvernements  et  des  syndicats  dans 
notre  societe. 

11.  Laferte.  Sylvie.  Comment  trouver  son  idee  d'entrepnse.  Montreal,  Publications  Transcontinental 
inc.,  1992. 

Un  livre  de  consultation  pour  tous  ceux  qui  s'appretent  a  entrer  dans  le  marche  du  travail.  C'est 
un  guide  qui  donne  des  methodes,  suggere  des  moyens  concrets.  fournit  des  trues  pratiques, 
exige  une  reflexion  individuelle  pour  se  lancer  en  affaires.  Comment  trouver  et  raffiner  une  idee 
de  produit  ou  de  service  pour  en  faire  une  reussite  en  affaires?  C'est  a  cette  question  que  veut 
repondre  ce  guide. 

12.  Industrie.  Sciences  et  Technologie  Canada.  La  petite  entreprise  au  Canada  1991.  L' excellence, 
gage  de  prospente.   Ottawa,  Ministere  des  Approvisionnements  et  Services.  1991. 

Le  troisieme  rapport  prepare  par  le  Bureau  de  I'entrepreneurship  et  la  petite  entreprise,  Industrie, 
Sciences  et  Technologie  Canada  avec  la  collaboration  de  divers  ministeres  et  presents  au 
gouvernement  federal  sur  la  situation  de  la  petite  entreprise  au  Canada. 

13.  Fondation  canadienne  d'education  economique.   L' entrepreneur  ship.   Toronto.  1986. 

Une  publication  qui  permet  de  mieux  comprendre  les  entrepreneurs  et  I'entreprise  au  Canada. 

14.  Ministere  de  I'Education  du  Quebec.  Direction  generate  de  ia  formation  professionnelle.  Creer 
son  entreprise.  La  visite  en  classe  d'une  entrepreneur  ou  d'un  entrepreneur.  Gouvernement  du 
Quebec.   Ministere  de  I'Education,  1992. 

Trousse  destinee  aux  enseignantes  et  enseignants  de  la  formation  professionnelle  contenant  :  un 
guide  pour  I' entrepreneur  ou  ('entrepreneur,  un  guide  pour  I'enseignante  ou  I'enseignant  et  la 
presentation  de  I'activrte. 

15.  Gouvernement  de  I'Ontano.  Ministere  de  I'Education.  Centre  d'etudes  independantes.  L'esprit 
d'entrepnse  (NVT3G-4).   Ontario,  1985. 

Ce  cours  a  ete  prepare  par  le  Centre  d'etudes  independantes  de  I'Ontano,  pour  aider  a 
comprendre  le  monde  en  evolution  rapide  dans  lequel  nous  vivons,  et  a  acquerir  les 
connaissances  vouiues  pour  relever  les  defis  actueis.  Le  cours,  L'esprit  d'aventure,  comprend  les 
sujets  suivants  :  L'entrepreneur  et  I'entrepnse:  La  planification  d'une  entrepnse;  Comment  se 
preparer  a  se  lancer  en  affaires;  Le  demarrage  d'une  entrepnse. 
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ADRESSES  DES  MAISONS  O'EOITION  OU  OE  DISTRIBUTION 


Banque  federals  de  developpement 

Federal  Business  Development  Bank 

1 0303  Jasper  Avenue 

Edmonton.  AB    T5J  3N6 

Banque  Royale 
Adressez-vous  a  votre  succursale  regionale 

Bureau  de  consultation  jeunesse,  inc. 

Fondation  jeunesse  2000 

420.  rue  Saint-Paul  est 

Montreal.  PQ    H2Y  1H4 

Fondation  canadienne  d'education  economique 

2,  rue  St.  Clair  ouest 

Bureau  501 

Toronto.  ON     M4V  1 L5 

Fondation  de  I'Entrepreneurship 

160.  76«  Rue  est 

Bureau  250 

Charlesbourg,  PQ    G1H  7H6 

Les  editions  Foucher 

Editions  Hurtubise  HMH  Ltee 

7360.  boulevard  Newman 

Lasalle.  PQ     H8N  1X2 


Guenn  editeurs  ltee 

4501  rue  Orolet 

Montreal.  PQ     H2T  2G2 

Ministere  des  Approvisionnements  et  Services  Canada 
Ottawa.  ON     K1A0S9 

Publications  Transcontinental  inc. 

Division  des  livres 

465,  rue  Saint- Jean.  9*  etage 

Montreal.  PQ  .  H2Y  3S4 


Centre  d' etudes  mdependantes 

909,  rue  Younge 

Toronto,  ON     M4W  3G2 
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Father  Patrick  Mercredi  Community  High  School,  Fort 

McMurray 

Economic  Development  Department,  City  of  Red  Deer 

Lacombe  Composite  High  School 

Ponoka  Composite  High  School 


Teachers  from  across  Alberta  participated  in  the  field  reviews  of  the  Enterprise  and  Innovation 
strand. 


1990-92  Field  Reviews 

Ray  Bosh 
Eileen  Brulotte 
Marlene  Congdon 
Gerry  Ditcham 
Jerry  Farwell 
Bev  Hammond 
Elizabeth  Jacobs 
Glen  Lee 
Pat  Mahoney 
Ken  Myers 
Rudy  Ongaro 
Ron  Peterson 
Shirley  Schempp 
Ruth  Vandenberg 
Herb  Zimmer 


New  Norway  School 

Salisbury  Composite  High  School,  Sherwood  Park 

Spruce  Grove  Composite  High  School 

Dr.  E.  P.  Scarlett  High  School,  Calgary 

Bishop  Carroll  High  School,  Calgary 

High  Level  Public  School 

Beaverlodge  Regional  High  School 

Bev  Facey  Composite  High  School,  Sherwood  Park 

Georges  H.  Primeau  School,  Morinville 

Altario  School 

Archbishop  O'Leary  High  School,  Edmonton 

Leduc  Composite  High  School 

Medicine  Hat  High  School 

Sexsmith  Secondary  School 

Western  Canada  Senior  High  School,  Calgary 


The  predevelopment  report  was  prepared  under  contract  in  cooperation  with  the  Alberta  Tourism 
Education  Council  (ATEC). 


Student  learning  was  enhanced  by  the  assistance  of  the  managers  of  community  business  incubator 
centres  (Beaverlodge  and  High  Level),  and  numerous  business  partners,  with  support  from  each  school 
and  school  administration,  and  regional  offices. 

Introductory  level  modules  were  drafted  by  Sharon  Prather,  Program  Manager,  Career  and 
Technology  Studies,  Alberta  Education.  Intermediate  and  advanced  level  modules  were  drafted  by 
teachers  of  the  Edmonton  Catholic  School  District,  under  the  direction  of  Alberta  Education.  The 
contributions  of  the  following  individuals  are  acknowledged  with  sincere  appreciation. 


Project  Coordinators 

Sharon  Pisesky 
Richard  Wray 


Steering  Committee  Consultants 


Leith  Campbell 
Gail  Duncan 
Glen  Kirkland 


Merv  Lynch 
Doug  Nelson 
Marilyn  Shortt 


Enterprise  and  Innovation  /K.2 
(Interim  1992) 
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Teacher-writers 


Judy  Acker 
Len  Acker 
Dan  Donnelly 
Lynne  Duigou 
Ron  Erickson 


Paul  Gagne 
Marty  Graham 
Shirley  Joly 
Genevive  Kelemen 
Hilda  McClellan 


Rosemary  Ollis 
Rudy  Ongaro 
Ron  Schlender 
Lorraine  Scott 
John  Smyk 


Charles  Stuart 
Judy  Sturdy 
Andy  Sykes 
Mary  Zolner 


Alberta  Education,  Curriculum  Standards  Branch 

The  program  was  developed  under  the  direction  of: 


Lloyd  Symyrozum 
Keith  Wagner 
A.  A.  (Scotty)  Day 
Sharon  Prather 
Jan  Mills 


Director 

Deputy  Director 

Assistant  Director,  Career  and  Technology  Studies  (retired) 

Program  Manager,  Career  and  Technology  Studies 

Program  Consultant,  Enterprise  and  Innovation,  Career  and 

Technology  Studies 


Document  publication  and  administration  was  done  by: 


Jennifer  Annesley 
Terry  Beckett 
Nancy  Foulds 
Lin  Gray 
Deborah  Rumsey 
Esther  Yong 


Graphics 

Administrative  Support 

Editor 

Desktop  Publishing 

Desktop  Publishing 

Desktop  Publishing 
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